Annual Report Department of Education & Training
Year Ending June 2011
This annual report is for the period from 31st June 2010 until 30th June 2011.
The global statement for the 2011/13 Direct Service Agreement negotiated by both parties is:

The enhancement of educational outcomes for students with learning difficulties and learning disabilities.  

This global statement has particular significance for education in Queensland schools today. The vision of the Department of Education and Training as identified in the Strategic Plan 2009-13 is to have:

·  A clever, skilled and creative Queensland.

Mission:

· To prepare every young child and person with the fundamentals for life success and to develop Queenslander`s skills to help drive the economic prosperity and contribute to Queensland society. 

One of the four objectives is:
· Every young person will be well prepared for life success through learning and education.

Strategies from these objectives most applicable to Speld Qld:
· Strengthen educational outcomes for students with a disability

· Provide rich digital learning outcomes across all of delivery.

The following report demonstrates that Speld Qld is providing quality support and resources to parents, teachers and other community members to assist in teaching children who have, or are associated with those who have a learning disability or learning difficulty.  

The following analysis is related to the six goals as agree to in schedule 2. See Appendix 1 to view this schedule.

A. Advisory Line –First Point of contact for all services provided.
B. Referrals to Tutor Service.

C. Information Seminars and Workshops.

D. Parent Workshops aligned with the proposal.

E. Assistive Technology.
F. Currency Of Practice.

Goal A.  Advisory Line. 
Education Advisors respond to the Advisory Line Calls. These calls are usually the initial calls and the most important link to parents, schools and other community members as a means of providing support, information and advice. While phone communication is the most common form of communication, email is becoming increasingly popular. 
As a result of this initial communication, callers may be referred to the Education Advisors, the Academic Assessment Coordinator, the Tutor Coordinator, the Assistive Technology Coordinator, the Librarian or to the information workshops which are held regularly throughout the year.

Speld Qld’s services are unique in Queensland as we are  a not for profit organisation which has the ability to not only provide advice and a diagnosis, but we also have the resources to follow up this initial diagnosis with tutoring, academic assessments, assistive technology advice, annual magazines, information sessions in the form of workshops and the provision of a well resourced library containing up to date information about specific learning disabilities. Information packs, either in hard copy or via or the website, are also available to callers.

Speld Qld has a preferred professional data base of educational psychologists, developmental paediatricians and Guidance Officers who conduct psychometric assessments for parents and schools. Our academic assessment service is increasingly in demand and there is now an average of eight (8) assessments conducted monthly. 
The Advisory Line consists of two types of callers – the Specific Callers and the Non-Specific Callers.

Certain months of the year attract most of the specific learner calls. The calls are taken by the Education Advisors and relate specifically to the needs of the student. Speld Qld also receives many non-specific calls that do not relate to any one particular learner. These may include membership enquiries, bookings or enquiries about workshops, requests for information, brochures etc. During 2010/11 Speld Qld fielded 1832 calls on the Advisory Line. Of these calls 437 (24%) were specific calls and 1395 (76%) were non -specific calls.  

The following information relates to the specific learner calls on a monthly basis.

Record of Monthly Calls: (1.1)
	Month
	Specific calls
	Non specific calls
	Total

	2010 July
	27
	136
	163

	2010 August
	35
	143
	178

	2010 September
	41
	68
	109

	2010 October
	23
	135
	158

	2010 November
	40
	111
	151

	2010 December
	18
	89
	107

	2011 January
	18
	31
	49

	2011 February
	40
	132
	172

	2011 March
	49
	149
	298

	2011 April
	17
	51
	68

	2011 May
	78
	175
	253

	2011 June
	51
	75
	126

	Total
	437
	1395
	1832


Our busiest months were July, August 2010, February, March and May 2011.
Analyses of Themes and Categories (1.2)
Eighty –six percent (86%) of these calls were made by family members seeking direction in efforts to support their children. Nine percent (9%) were from adults looking for help to deal with their own literacy problems; two percent (2%) were from professionals requiring information and the final three percent (3%) were from employers and other government agencies.

The bulk of the calls on our Advisory Line continues to be from parents.  
The age range of the clients about whom the callers were concerned was as follows:

	Year Level
	Percentage

	Preparatory
	3%

	Year 1-3
	36%

	Years 4-7
	40%

	Years 8-12
	13%

	Adult
	5%

	Tertiary
	3%


The percentage of calls concerning children in the preparatory years for 2010/11 is a decrease of 1% from 2009/10.

The number of calls from parents relating to their children in the Years 1-3 is 36% for 2010/11. This is an increase of 3% from 2009/10. 

The majority of calls in 2010/11, forty percent (40%) came from parents who have children in the 4-7 year levels.  Parents become increasingly concerned about their children in these year levels as they see their children consistently failing and they seek more specific strategies to help their children learn. 

Thirteen percent (13%) of the calls were on behalf of the students in the 8-12 year level cohort. The most common concern of these parents is the gradual disengagement of these children from learning and the school system. Speld Qld has a policy of encouraging parent/school partnerships and gives parents specific strategies to work with the school to open up additional avenues of support for these students.  

Five percent (5%) of the calls came from adults who were concerned about their own lack of literacy skills. Assisting adults who have literacy skills is a growing area of demand at Speld Qld.
Three percent (3%) of the calls came from students in the tertiary students sector. These students often call to obtain a diagnostic assessment to identify if they have a learning disability such as dyslexia. A formal diagnosis allows these students access to the Disability Support services at their respective universities. 

Key Problems:

The key problem for the majority of our callers, ninety–six percent (96%), was searching for information about specific learning disabilities. This includes dyslexia. Within this area of learning disabilities, zero point five (0.5 %) were calls about behaviour and zero point five (0.5) concern ADHD; two percent related to Aspergers syndrome or associated conditions, and the remaining one percent (1%) was distributed among social and emotional concerns.
Areas Of Need:
Within this area of need forty –one percent (41%) were seeking information and advice. Twenty-one percent (21%) were requesting psychometric assessments outside the school system. There were one hundred and seven requests for referrals to our preferred professionals. Many parents express gratitude for the time and information given by this service. On many occasions callers mention that they are not aware of any other avenue of support for their children. 
Magazine Articles informed by Advisory Line queries: 1.3

The key problem for the majority of our callers (96%) was searching for information about specific learning disabilities and in particular dyslexia. During the course of conversations with callers a common request was to identify the process used in schools to address the needs of children with specific learning disabilities. Another concern from callers was the emotional needs and low self esteem issues that children with SLD who were underachieving in schools were experiencing. 
Knowledge about the use of assistive technology was requested and how to advocate in schools for their children was established as an important need. Concern was also displayed about the direction in which education in Queensland was heading as a result of the National Curriculum.
Three magazines – see titles below, were published during the time covered by this report. The content of these magazines reflect the queries received by the Advisory Line callers. (See tabled).
Spring 2010 – Title: Dyslexia Friendly Schools: What Your School Can Do:
Content: National Curriculum Initiatives, Summary Of the Whole School Approach To Intervention, Dyslexia Friendly Schools: What Your School Can Do.
Winter 2011 – Title: Challenging Learning In a National Environment: 
Content: Content: The SPELD/L.D.A/LSTAQ conference program, Comprehension strategies, Slow Learner or Learning Disabled?  

Summer 2011 – Title: Getting Together -2011 Include and Impact Conference:

Content: A Parent`s Quest to Bring About Educational Reform, Assistive Technology websites.

Seminars informed by Callers: 1.3 (cont.)
Topics for 2011/12 will be taken from the following topics: Dyslexia, Maths, Resilience in Children with Anxiety as a result of having SLD; Auditory Processing, Assistive Technology, Working Memory, Reading Strategies, Spelling, Comprehension and Reluctant Writers. 
Advisory Line Checklist: 2.1 (See Appendix 2 )
Number & Type of Recommendations made on a monthly basis: 3.1
	
	July 2010
	Aug 2010
	Sept

2010
	Oct

2010
	Nov

2010
	Dec

2010
	Jan

2011
	Feb 2011
	Mar

2011
	April

2011
	May 2011
	June 2011
	Total

	Placement Options
	4
	3
	9
	5
	14
	5
	9
	7
	16
	
	22
	13
	107

	Diagnostic Assessment

School Based
	3
	
	1
	1
	
	
	
	
	1
	
	
	
	6

	Diagnostic 

Assessment

Other
	5
	5
	12
	8
	6
	4
	3
	11
	15
	12
	19
	7
	107

	Intervention

School Based
	1
	1
	
	3
	
	
	
	5
	2
	
	2
	1
	15

	Intervention Other
	8
	10
	5
	
	10
	5
	5
	7
	8
	
	20
	13
	91

	Advocacy
	
	1
	1
	1
	1
	
	
	1
	1
	2
	6
	11
	25

	Assessment Adult
	
	
	2
	
	
	
	
	
	
	
	
	
	2

	Intervention Adult
	
	
	1
	
	1
	
	
	
	
	
	
	
	2

	Counselling
	
	
	
	
	
	
	
	
	1
	
	
	
	1

	Total
	21
	20
	31
	18
	32
	14
	17
	31
	44
	14
	69
	45
	356


Number of Referrals made on a monthly basis to workshops, information sessions etc.: 4.1

	Month
	Number

	July 2010
	21

	August 2010
	30

	September 2010
	7

	October 2010
	18

	November 2010
	8

	December 2010
	6

	January 2011
	3

	March 2011
	85

	April 2011
	5

	May 2011
	48

	June 2011
	17

	Total
	248


Summary / report made re: Assistive Technology: 5.1
There were 110 phone calls made specifically to the Assistive Technology service during this period and 205 emails were received and sent.

Information sought: Teachers and professionals want advice on appropriate software for various specific learning disabilities.  They want to know what is available and which programs are worth purchasing.  Discussion about the advantages and shortcomings of various programs, how stimulating and motivating they are, and their pedagogical value, took place.  Parents want advice on the cost of programs and how they can best use a suite of programs to meet their child’s needs.  Often they have been advised to buy particular programs by businesses or teachers and they want an unbiased and informed opinion on their value for their child.  They want to know what each program does, suitability for their child, whether students find them interesting and motivating and how the programs will improve their child’s interest and learning outcomes.  They want information on technology such as using laptops and iPads in schools, and how different schools respond and cater for the needs of a student using technology full-time in class. 

Goal B: Referrals to the Tutor Service. 1.1
Number of students referred to tutors on a monthly basis: 1.1

When parents call on the Advisory Line, they are advised of a number of options they may take as a support to their children. The following table is the number of times per month that the tutor service is mentioned as an option to parents. Parents choose which options they will take.

	Month 2010
	Number of referrals

	July
	27

	August
	40

	September
	18

	October
	26

	November
	18

	 December
	12

	 2011 January
	15

	February
	22

	March
	17

	April
	10

	May
	34

	June
	18

	Total
	257


Number of students accessing tutor services on a monthly basis: 1.2

	Month
	No. of Students

	Jul-10
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9

	Aug-10
	12

	Sep-10
	9

	Oct-10
	14

	Nov-10
	10

	Dec-10/ Jan-11
	17

	Feb-11
	8

	Mar-11
	7

	Apr-11
	9

	May-11
	14

	Jun-11
	17

	TOTAL
	126


List of Tutors and their qualifications: 1.3
	TUTOR
	QUALIFICATIONS

	Tracy 
	B. Ed (Hons) - Uni of Derby   PG Dip - Uni of York                                                                                                            DI Maths Programme 2004 (full 2 yr diploma) - Dyslexia Institute                                                  
Irlen Screener - 2006

	Jennifer 
	M Ed – QUT - 1996 

Grad Dip Special Ed – Griffith Uni - 1993

B Ed – James Cook Uni - 1986

Dip Teaching (E.C.E.) – SKTC 1976

TESOL - 2005

	Pamela
	Dip Teaching – Mt Gravatt Teachers College – 1971

Dyslexia; Levels 1 & 2 – SPELD Qld – 2006

	Maureen 
	Certificate in Teaching – Kedron Park TTC – 1964

Cert, Teaching &  Training of Sub Normal Children – UQ – 1968

Grad Dip Teaching (Exceptional Children) – Darling Downs IAC - 1986

	Christine 
	B Arts (Fine Arts, Gost) – UQ – 1979

B Ed (Primary) Griffith Uni GC – 2002

Support-a-Reader – Tallebudgera – 2003

Wed Study Workshops – MacFarlane Primary ,NT – 2002

Cert in Adult Teaching – Waiariki Polytechnic, NZ – 1995

Dyslexia Level 1 – SPELD - 2010

	Janet
	BA Dip Ed – UQ – 1972

Dip (Teachers) ATCL – Trinity College, London – 1976

B Speech Pathology – UQ – 1999

	Barbara 
	B A – James Cook Uni – 1974

Dip Ed – UQ – 1975

M ED – QUT – 1996

Adult Literacy Teaching – TAFE Qld – 1998

Cert IV Workplace Training – TAFE Qld - 1998

	Jane 
	M Ed; Guidance & Counselling – QUT – 1998

B Ed – Griffith Uni – 1992

Dip Teaching – Mt Gravatt BCAE – 1989

Dyslexia Level 1 – SPELD – 2008

Dyslexia Level 2 – SPELD - 2009

	Eileen
	Grad Dip Learning Support – QUT – 1997

B Ed – Griffith Uni – 1991

Dip Teaching – Brisbane CAE – 1988

Higher national Dip Applied Biology – Brighton Tech College, UK – 1971

Dyslexia Level 1 – SPELD – 2008

Dyslexia Level 2 – SPELD - 2009

	Ursula 
	B A – UQ – 1989

Dip Teaching – BCAE, Kelvin Grove - 1979

	Julie 
	B Ed – CQU - 2001

	Susan 
	B Ed – JCU – 1988

Dip Teaching (Primary & Special Schools) – Mt Gravatt CAE - 1979

	 Frances
	Teaching Certificate – Christchurch College – 1970

M Ed – USQ – 1995

BA Hons – Uni Otago – 1971

Dyslexia Level 1 – SPELD – 2008

Dyslexia Level 2 – SPELD - 2010

ELIC Tutor

	 Vicki 
	Dip Teaching – Wollongong Inst Education – 1980

Cert Teaching Children with Dyslexia – Direct learning World of Dyslexia – 2010

	 Maureen 
	Grad Dip Music Education – Deakin Uni – 1983

Dip Teaching (Primary) – Ballarat Uni - 1974

	Julie 
	Dip Teaching (Prim & Special Schools) – Brisbane CAE – 1982

B Ed – QUT – 2008

Assoc Dip Montessori Education – Mont. World Ed. Inst. – 1994

Grad Cert Ed (TESOL) – QUT - 

	 Sendra
	BA – Punjab Uni – 1976

B Ed – Uni South Pacific – 1983

TESC – Uni South Pacific – 1987

Grad Dip in Learning Support = QUT - 2003

	 Anne-Marie 
	Grad Dip Teaching – Nth Brisbane – 1981

BA - UQ – 1979

Using the Enneagram in Psychological Assessment & Practice – John F Kennedy Cont. & Extended Education – 2007

Dyslexia Level 1 – SPELD – 2009

Dyslexia Level 2 – SPELD – 2010


Cont..

	TUTOR
	QUALIFICATIONS

	Margaret
	B Ed – Edith Cowan Uni – 1980

Grad Dip Comp Studies – Murdoch Uni – 1991

Grad Cert Special Ed – Griffith Uni – 2006

Dyslexia Level 1 – SPELD - 2009

	Sharon
	MA Psychology – Massey Uni – 1992

DG Dip Special Ed – Massey Uni - 2001

	Yolande
	B Ed – QUT – 1994

Cert Ed – Kedron Park Teachers College - 1996

	Rob 
	B Ed – UQ – 1973

B A – UQ – 1973

German – 2006

QSA – Naplan Marker – 2010

Tutor – North Shore Success - 2010

	Alicia 
	BA – Sydney Uni – 1983

Grad Dip Ed – Sydney College Advanced Ed – 1984

M Ed – Wollongong Uni – 1990

Teaching Cert NSW Literacy/Language Ed – 1985

M Ed (Special Ed) – Wollongong Uni – 1999

Reading Recovery Cert – NSW Dept Ed – 1996

Dyslexia Level 1 – SPELD - 2008

	Sarah
	Post Grad Cert – Plymouth Uni – 1994

M Ed – UQ - 2009

	Ann 
	B Teaching – USQ – 1992

B A – UQ – 1988

Grad Cert Teaching Second Languages – USQ – 2003

Dyslexia Levels 1 & 2 – SPELD - 2009

	Jill
	Dip Primary Teaching – Griffith Uni – 1969

Cert Early Childhood Ed – Kelvin Grove – 1975

Dyslexia Level 2 - SPELD - 2007

	Sue 
	B Ed – Aust Catholic Uni – 1987

Grad Dip Special Ed – USQ – 1992

First Steps Reading – Bris Catholic Ed - 2006

	Victoria 
	Dip Teaching – Burwood STC – 1979

B Ed – Griffith Uni - 2001

	 Jan
	Teaching Cert – Kedron Park – 1969

B Ed – Christian Heritage College – 1997

Reading Recovery – AISQ – 1997

TESOL – Teach & Travel 2004

Dyslexia Levels 1 & 2 – SPELD – 2007 

	Jenny
	Dip Teaching (Early Childhood)– Kelvin Grove – 1978

B Ed (Primary) – Christian Heritage College – 1998

Grad Cert TESOL - Christian Heritage College – 2006

Dyslexia Level 1 – SPELD – 2008

Dyslexia Level 2 – SPELD - 2009

	Vickie
	B Teaching – QUT – 1993

B Ed – QUT/Griffith - 2004

	Annette 
	Adult Learning – Edu Qld – 1991

Improving Literacy through Motor Development – ANGUA = 1992

Grad Dip Special Education – Edu Qld - 1991

	Sue
	Master of Education in Special Education – JCU – 1991

Diploma in Special Ed – JCU – 1986

Dip. Education – JCU – 1982

Certificate of Teaching – Kedron Park Teachers College - 1971

	Sylvia 
	Certificate of Teaching – Church Park Training Institute, Madras India – 1970

Annual ongoing professional development with Ed Qld; Cath. Ed; Christian Schools

	Dianne 
	Dip.of the Teachers Guild – Guild Teachers College – 1972

Grad Dip in Teacher Librarianship – Kuring-Gai College Adv Ed – 1976

Grad Dip Ed Studies (Remedial) – Goulbourn College Adv Ed - 1981

	Magda
	Grad Dip Teaching – Massey Uni – 2001

BA (Psychology) - Massey Uni – 2003

Cert. Teaching Children with Dyslexia – John Bradford - 2006

	Leslie 
	Dip. Teaching – Brisbane CAE – 1982

Post Graduate Certificate in Dyslexia – University Of York 2011.

Cert 4 in Training and assessment 2010.

	Sylvia 
	BA Dip Ed – Macquarie Uni – 1996

M Special Ed – Charles Sturt Uni - 2002

	Louise
	BA Dip Ed – Macquarie Uni - 2001

	Donna
	M Ed - Christian Heritage College – 2002

B Ed – UTS NSW - 1992


Cont..

	TUTOR
	QUALIFICATIONS

	Susanne
	Dip Applied Science (Maths) – DDIAE ( USQ) – 1973

Dip Ed – UQ – 1974

	Christine
	Mentally Handicapped Children’s Course – William Balmain TC – 1972

Dip Teaching (Special Ed) – Kuring-Gai College Adv Ed - 1978

	Kelly
	B Ed – CQU – 2003

Grad Cert in TESOL – Uni Wollongong – 2007

NLLIA ESL Bandscales – Griffith Uni - 2005

	 Jan 
	Dip Counselling – 2010

Grad Cert G & T – Wollongong Uni – 2009

M. Learning Support & Inclusive Ed – QUT – 2001

B Ed – QUT – 1998

Grad Dip EC Ed – QUT – 1978

Dip Teaching – QUT - 1978

	Cher
	TEFL – Uni Western Cape, SA – 1996

Higher Dip in Ed – UWC – 1995

B Ed – UWC – 1996

M Special Ed – Griffith Uni – 2004

	Monica 
	BSc in Ed – Uni New Hampshire – 1973

M Ed Admin – UQ – 1984

Qual Course Work Aboriginal Ed – UQ – 1978/80

	Debbie
	Dip Teaching – Mt Gravatt TC – 1982 



	Denise            
	B Ed – Darling Downs IAE – 1991

Cert Teaching – Kelvin Grove TC – 1971

Grad Cert Special Ed – Griffith Uni - 2007

	Sue
	M Special Ed – Flinders Uni – 1989

Grad Dip Primary Maths – Salisbury CAE – 1983

Dip Teaching – Salisbury CAE - 1977

	Annette
	Dip Teaching Prim/Spec Ed – Mt Gravatt CAE – 1988

B Ed (Early Childhood) – Uni SA – 1994

ICT Cert – Qld Gov – 2008

Encouraging Diversity – Mater/Qld Gov - 2008

	Megan
	Dip Teaching Prim – USQ – 1990

Dip Teaching Early Childhood – USQ - 1990

	Carole
	Dip Teaching – Milperra CAE – 1980

B Sp Ed – Flinders Uni - 2000

	Malcolm
	Dip Teaching – Alex Mackie CAE – 1980

Drad Dip B & L Management – Griffith Uni – 2003

M Ed Learning Support – Griffith Uni - 2003

	Samantha 
	B Ed Primary – Griffith Uni – 2000

Orton-Gillingham – Surrey College - 2008

	Helen 
	Dip Prim Teaching – Kelvin Grove TC – 1976

B Ed Brisbane CAE – 1989

Grad Cert App Linguistics – Griffith Uni - 2001

	Ingrid 
	HDE for Jnr Prim School – Natal Training College – 1986

FDE Remedial/Learning Support – Uni Pretoria - 2002

	Carolyn 
	Cert Teaching – Kedron Park – 1970

Dip Teaching – Capricornia – 1980

Grad Dip Literacy – Mt Gravatt - 1990

	Helen
	Dip Teaching Prim – BCAE Mt Gravatt – 1987

B Ed Studies – USQ – 1997

Grad Dip Ed (Learning Support) – QUT – 2003

Cert Teaching Children with Dyslexia – Direct Learning UK - 2010

	Elizabeth
	Dip Teach – Nepean CAE – 1985

B Ed – Kuring-Gai CAE – 1989

M Ed – QUT - 2003

	Margaret 
	Dip Teaching – McAuley TC – 1980

B Ed – BCAE - 1984

	Catherine
	Dip Teaching – Wollongong TC – 1974

Grad Dip Learning Support – QUT - 1998

	Melody 
	Dip Teaching – Townsville CAE – 1978

Grad Dip Sp Ed – Griffith Uni - 1990


	Maree 
	BA – Griffith Uni – 1982

Grad Dip Ed Primary – Carseldine CAE – 1987

Cert IV in TAA – Southbank Institute - 2007

	Jeanelle
	Dip Teaching GP – Charles Sturt Uni – 1993

Grad Dip Ed EC – QUT – 1996

MA Applied Linguistics – Griffith - 


Cont..
	TUTOR
	QUALIFICATIONS

	 Pam
	Dip Teaching – BKTC – 1976

Grad Dip Ed – QUT – 1994

M Ed – QUT - 1999

	Julie 
	Dip Teaching – MCTC – 2001

B Prim Ed – Uni SA – 2002

Dip SpLD – Hornsby – 2005

	Jen
	Dip Teaching Early Childhood – Hartley CAE – 1978

B Ed – Deakin Uni – 1991

M Ed Learning Support & Literacy – UQ - 2009

	Susan 
	BA – Griffith Uni – 1986

Grad Dip Teaching – Bris CAE – 1988

Grad Cert Ed TESOL – QUT - 2002

	Judy 
	Dip Teaching Primary – Edith Cowan Uni – 1975

BSc Applied Psych – USQ - 2001

	Robyn 
	B App Sc – Capricornia IAE – 1983

Grad Dip Teaching – Darling Downs IAE – 1984

Grad Dip Sp Ed – Charles Sturt Uni – 1999

Cert IV Assessment & Workplace Training – Russo Ins. - 2004

	Eddy 
	B Music – Qld Con – 1984

Grad Dip Primary Teaching – Griffith – 1988

Grad Dip Literacy – Deakin – 1998




List of Professional development attended by Tutors: 1.4. 
Speld Qld. provides its tutors with a variety of professional development opportunities that have been recognised by the Queensland College of Teachers. These seminars and workshops take place throughout the year and cover a broad range of topics relevant to tutors. In addition professional development sessions, specific to tutors, are held in the evenings/ weekends to facilitate those tutors who are unable to attend daytime sessions.

In 2010/ 2011, Speld Qld held three P.D. sessions specifically in response to the requests from tutors:-

Session One: Outline of how Speld Qld supports tutors: insurance information, free seminars, privacy issues, confidentiality, information about academic assessments, library resources, Blue Card system changes- application for Blue Card Exemption; Assistive Technology -Learnersaurus DVD presentation on strategies to develop basic literacy skills; Fast ForWord software and how it can helps students with Specific Learning Difficulties.

Session Two:  New library resources, demonstration of Assistive Technologies - what is available and how they work: (i.e.) Free Natural Reader; Dragon Naturally Speaking; Nessy Games Player; SpellMate; NumberShark; WordShark; Ginger Spelling Software; Nessy Fingers.

Session Three: Discussing role and responsibilities of tutors. Dyslexia - Checklist of signs and practical strategies to assist these students.

Speld Qld tutors are also encouraged to attend, free of charge, the regular Speld Qld morning seminars that are open to teachers, parents and the wider community. (See page 11, 1.2)  These seminars focus on a variety of areas of learning disabilities and learning difficulties and incorporate the use of assistive technology. Speld Qld runs three levels of workshops on dyslexia annually. Tutors are encouraged to attend these workshops at a reduced rate to keep up to date with current research and pedagogy.
Tutors are kept informed about professional development opportunities and conferences that are relevant to their field of tutoring via email.
An example of an end of semester report: 2.1 (See appendix 3)
Goal C. Information Seminars and Workshops.

List and qualifications of seminar/workshop presenters: 1.1 
	Name of Presenter
	Qualification

	Dr Michael McDowell
	Child Development Network

Medical Doctor, Paediatrics. PH.D. 

	Frances Corkery
	Assistive Technology Coordinator, SPELD Qld Inc.

B.A.Hons M.Ed. (Special Needs), Cert. T.

	Donna Emery
	Paedia Tricks

Occupational Therapist

	Robyn Gray
	Education Consultant & Psychologist

	Peter Freney
	Irlen Diagnostic Clinic

B.Ed., M.Ed., M.Ed F.Q.I.E.A

	Alison Playford
	Dyslexia Solutions

Dip T, Post Grad Dip. Dyslexia Institute (UK)

	Dr Jason McGowan
	Child Development Network

Undergraduate, Post Graduate and Doctoral Qualifications in Education and Literacy and Learning Disability

	Bartek Rajowski
	Speech-Language Pathologist 

Managing Director, ReadingDoctor Software

	Annette Brock
	Psychologist

BA (Hons) M Psych (Clinical)

	Jen Broere
	Centre Director, Lindamood-Bell

Bachelor of Arts, Linguistics and Japanese

	Carol Barnes
	Lawyer, a linguist and a university lecturer.  Carol is a convenor of a support group for the parents of children who are both gifted and learning disabled

	George Booker
	Senior Lecturer, Griffith University


Number and location of seminars/workshops conducted: 1.2

	Date 2010
	Topic
	Venue
	Presenter/s
	No. of Attendees

	July 20
	Learning Disabilities 
	Goondiwindi
	Frances Corkery
	13

	July 28
	Spelling Stratgies & Software to Help
	Brisbane
	Frances Corkery
	30

	August 12
	Auditory & Visual Processing
	Townsville
	Frances Corkery
	30

	August 25
	Visualising & Verbalising  
	Brisbane
	Lindamood Bell – Jen Broere
	17

	12 September
	L.D & A.T. for parents.
	Charters Towers School of Distance Education
	Frances Corkery
	20

	26 September
	Auditory & Visual Processing, L.D. Spelling & Software.
	Rockhampton
	Frances Corkery
	35

	27, 28 & 29 September
	Level 2 Dyslexia workshop
	Brisbane
	Alison Playford
	12

	13 October


	Learning Disabled yet Gifted
	Brisbane
	Carol Burns
	10

	20 October
	Multiplication & Division strategies
	Brisbane
	George Booker
	20

	17 November
	Auditory Processing & Visual Perception
	Rockhampton
	Frances Corkery
	38

	2011
	
	
	
	

	2 February
	Software inservice for ST:L & N’s & Teacher Aides.
	Brackenridge
	Frances Corkery
	20

	16 March
	Building resilience in Children with SLD
	Brisbane
	Dr. Michael McDowell
	23

	23 March
	Dyslexia & How To Help.
	Brisbane
	Frances Corkery
	35

	6& 7 April
	Dyslexia and Assistive Technology
	Rockhampton
	Frances Corkery
	125

	13, 14 & 15 April
	Level 2 Dyslexia workshop 
	Brisbane
	Alison Playford
	10

	5 May
	Working Memory

Dyslexia Interventions
	Townsville
	Dr. Michael McDowell

Dr. Jason McGowan
	15

	18 May
	Reading Doctor Program
	Brisbane
	Bartek
	17

	8 June
	Working Memory 
	Brisbane
	Dr. Jason McGowan
	30

	24 June
	Level 3 Dyslexia workshop 
	Brisbane
	Alison Playford
	11

	27, 28 & 29 June
	Level One Dyslexia workshop
	Brisbane
	Alison Playford & Annette Brock
	30

	Total
	
	
	
	541


Number and type of attendees at each seminar/workshop: 1.3 

The number of attendees for each workshop is identified in the table above. Of the attendees 428 were teachers. Thirty – five were teacher aides. Sixty-two were parents. Two were general practitioners. Four were speech pathologists, three were occupational therapist, four were guidance officers and three were psychologists.
 2.1 Copy of magazines. (See Appendix 4)
List of Themes identified from feedback informing planning for future workshops: 3.1

The themes identified are: Resilience in Children, Visual Perception, Auditory Processing, Maths Strategies, Information and Strategies about SLD and  in particular dyslexia, Assistive Technology, Spelling, Working Memory, Comprehension, Reading strategies, writing and understanding assessment tools. Future workshops will be informed by these themes.
Goal D: Parent Workshops aligned with the Proposal.

Outline of trial workshop and copy of workbook 1.1 
The aim of the trial workshops was to:

· Identify for parents specific learning disabilities and their characteristics. 
· Provide strategies for parents to use when assisting their children with learning disabilities and

· Demonstrate technology which will help their children with SLD improve their learning outcomes. 
See Trial workbook attached. (Appendix 5)
Number and location of the workshops: 2.1/2.2/3.1 
See the full report in Appendix 6 for evidence of performance of these indicators.
Copy of adjusted workshop and workbook. 4.1. (See Appendix 7).
Goal E: 

Assistive Technology: Number of Parents and interested members who attended workshops offered by the AT Coordinator: 1.1
Eighteen individual or group sessions were held at the Speld Qld campus during the period covered by this report. This does not include the sessions delivered outside the Speld Qld campus by the Assistive Technology Coordinator. The nature of these sessions vary. In the majority of sessions both parents and the child attend; however often the classroom teacher or support teacher or the Speld Qld tutor may also come. Occasionally an Allied professional such as the Speech Pathologist who is working with the child will attend. 
List of the current Assistive Technology Resources Recommended by Speld Qld Inc.: 1.2

	Product
	Description
	Availability

	 Docupen R700, etc
	A hand held scanner that scans up to 100 pages in black and white and downloads via a cord into your computer.  Allows a student to scan library material, etc and have them read aloud using text to speech programs.
	SA Speld $390


	FREE Natural reader
	Reads aloud anything highlighted on the computer screen in clear robotic voice
	www.naturalreaders.com


	FREE Word Talk
	Reads aloud anything in Microsoft Word, etc  Clear voice of Microsoft Mary  Can use other voices. Can be made into MP3 file, etc
	www.wordtalk.org.uk


	Ginger Spelling Spelling/grammar correction 
	Corrects almost all phonetic spelling

Best spell checking program, very easy to use 
	www.gingersoftware.com
$95 per year download but on sale sometimes

	Dictaphones
	Make sure it is small enough to fit in a pocket, is attached to the student by a carabineer clip, is strong enough to tape voices clearly and has a USB built in.

Used to tape teacher’s instructions about homework, tests and assignments.

Plug in and save as speech file or if you have Dragon Naturally Speaking preferred have it converted to a text file.
	Sony Digital Voice Recorder 

Harvey Norman $249


Cont...
	Product
	Description
	Availability

	 Audio books
	Used to keep concepts and vocabulary age appropriate in spite of the reluctance to read
	FREE  Queensland Narrating Service

www.ebooklocator.com/
www.free-books.org/
www.manybooks.net/
www.readprint.com/
Pay for:

· Audio Books Direct

· Bolinda Publishing

· Louis Braille Audio

	DRAGON NATURALLY SPEAKING

Version 10 Preferred
	Speech to text program especially good for poor non-phonetic spellers and students with dysgraphia

Types up to 130 words per minute as words are spoken. Needs to be customised.

Learning curve involved- doesn’t just instantly work.
	www.studentdiscounts.com.au
Cheap for teachers and students

Search web for best prices as vary tremendously

	Nessy GamesPlayer
	Reading and spelling program loved by students Prep to Year 8. 
	Speld Qld  $55

	Nessy Fingers
	Learn to type in alphabetical order not qwerty by playing games
	Speld Qld  $55

	The Spelling Centre
	Good for beginning spellers
	www.spellingcentre.com
 $20

	Dr Penny Adams’ Brain Trainer
	Challenging- good for memory and thinking skills 
	Office Works

 $20

	Memory Games Junior & Senior
	Excellent.  Develops working memory.
	www.east-west.com.au
approx 

	WordShark 4
	Appropriately structured games based on the Alpha to Omega scheme

Academically excellent 
	Speld Qld $120 plus GST

	NumberShark 4
	 Well structured games from Prep to end of primary
	Speld Qld  $110 plus GST

	Teaching Series
	Interactive series on time, money, fractions, measurement and times tables  Excellent design that students love
	Ideal Resources

www.ideal-resources.com.au/
approx $35 per game

	Earobics  Versions for each age group
	Rewires the brain to “hear” sounds Good for auditory processing difficulties
	Speld Qld $98

	Smart Moves
	Exercises to stimulate the brain
	Speld Qld approx $70 plus GST

	Echo Smartpen 4GB/Pulse Smartpen  2GB
	Synchronises tape of voice with what written.  Good for taking notes.
	 $260 Office Works

	Reading Doctor
	Segmenting and blending and syllabification, sight words etc
	www.readingdoctor.com
 $279 plus GST

	Kindle Reader

Kindle DX (larger)
	Reads books or scanned and formatted text to the student. Small charge to format scanned text so Kindle can read it.
	Amazon $259 and $359

	
	 Two websites that have many free programs to assist dyslexics and those with s.s.s/Irlen Meares syndrome 
	http://www.rsc-ne-scotland.ac.uk/eduapps/compare.php
http://www.fxc.btinternet.co.uk/


Description of process for selection/ evaluation of AT programs recommended to clients: 1.3

The assistive technology officer receives information on resources from a wide variety of sources: corporations, professionals who mention them as possibilities, professional in-services on assistive technology e.g. the DSSU at Woolloongabba, Spectronics and from searches on the internet.  The resource is explored, researched on its efficacy, and, once purchased, the factors of whether it will be willingly used by a student long term and whether it is useful for teachers in the classroom or for parents at home are considered.  The use by students with differing specific learning disability needs are considered and the programs looked at closely to see if these needs can be met.  Often flaws are found such as a spell checker that is poor or difficult to use or poor sound quality of robotic voices.   Cost is a major issue for many parents. Other programs that may do the same job more cheaply, and free programs are also considered.  The level of difficulty involved in learning to use the program correctly and the necessary computing knowledge base needed, is appraised.  When advice is given on software, it is given only after reading all relevant testing on the student, interviewing them personally regarding preferences and perceived needs and then a match is made and software demonstrated. 
Number of families purchasing the recommended AT resources: 1.4 

One hundred and seventy-one families purchased the recommended software.
Number and type of AT resources purchased: 1.5 . See table below.

	Type 
	Number purchased

	Nessy Games Player
	133

	Nessy fingers
	25

	Earobics
	31

	Nessy Learning Program
	12

	Memory Booster
	10

	Learnersaurus
	9

	Brain Trainer
	1

	Numbershark
	2

	Total
	223


Summary of survey results: 2.1 – combined with 5.1. See below.
Sample of responses to Survey:
 Question One: What part of the demonstration did you feel was the most useful? 

Being exposed to all of the technology available will be extremely helpful.

All was great! Useful to know what is good now and what can help in the future.

All of it! Knew what to show us that was appropriate to x’s problems.

Question Two: What part of the demonstration could be improved?

Speld should sell more of the software demonstrated.
Frances included my child in the demonstration and spoke to her in an easy manner and was clear on her instructions so I felt that no improvement was necessary at this level.

Question three: What would you have liked to be included?

There were no suggestions offered as all were satisfied.

Further evidence of ongoing use of recommended technology is included in 1.4 & 1.5 (see above) of this service by parents 
Number of school staff, name of school or location of sessions: 3.1 
	Date
	Topic
	Venue
	Number

	12.7.10
	SLD & Assistive Technology 
	Goondiwindi State School
	13

	28.7.10
	Spelling and Software
	Speld campus Brisbane
	30

	12.8.10
	Auditory & Visual Processing
	Community Centre Townsville
	28

	12.9.10
	A.T. for parents
	I.C.P.A Distance Education Charters Towers
	20

	26.9.10
	Auditory & Visual Processing, LD,

 Spelling & Software
	Glenmore State School Rockhampton
	35

	2.2.11
	Nessy Learning software program In-Service for ST: L&N`S and Teacher Aides. 
	Catholic Education Brackenridge
	20

	23.3.11
	Dyslexia & How To Help. 
	Speld Campus Brisbane
	35

	6&7.4.11
	Two keynote speeches on Dyslexia.

Two workshops on A.T. FOR Dyslexia and Suitable Software for LD. 
	Catholic Education Rockhampton
	180
70 

	TOTAL
	
	
	431


Number and details of the types of enquiries received: 4.1

The Assistive Technology coordinator provided individual advice specifically about Assistive Technology to 110 callers during the year. This represents a combined number of parents, teachers and interested community members about appropriate Assistive Technology during the course of the year.

	Type of Enquiries
	Number

	General Enquiries about A.T. 
	29

	Demonstrations requested
	18

	Specific Program Enquiries:
	

	Nessy Games Player
	19

	Dragon Naturally Speaking
	7

	Ginger Program
	7

	Earobics
	5

	Free Natural Reader
	5

	Fastforword
	4

	iPad
	2

	Read & Write Gold
	1

	Smart Pulse pen
	2

	Brain trainer
	1

	Reading Doctor
	1

	Clicker 5
	1

	Related Enquiries:
	

	Dyslexia
	9

	Maths
	6

	Spelling 
	6

	Dysgraphia
	3

	Comprehension
	1


Summary of feedback data: 5.1.Combined with 2.1.See above.
F: Currency of Practice:

List of professional development undertaken by staff: 1.1

All Speld staff attend the morning workshops.

	Name
	Date
	Course
	Presenter

	Executive Officer 
Lynda Werda
	18.10.10
	P-3 Literacy Program
	Dr. Carol Burns

	
	3.11.10
	Workshop for Support Teachers Trying To Do It All.
	Independent Schools Queensland

	
	30.3 11
	Children & Adolescents with Learning Disabilities.
	Dr. Gavin Reid

	
	1.4.11
	Building Numeracy: Moving from diagnosis to Intervention

Building language: Spelling Assessment to instruction. 
	George Booker

Annette Bayetto

	
	4.4 11
	The Big Four: CAPD, Dyslexia, ADHD, Autism. 
	Dr. Martha Burns

	 Education Advisor 
Jan Hughes
	18.10.10
	P-3 Literacy Program
	Dr. Carol Burns

	
	30.3.11
	Children & Adolescents with Learning Disabilities.
	Dr. Gavin Reid

	
	1.4.11
	Building Numeracy: Moving from Diagnosis to intervention.

Building language: Spelling Assessment to instruction. 
	George Booker

Annette Bayetto

	
	4.4.11
	The Big Four: CAPD, Dyslexia, ADHD, Autism.
	Dr. Martha Burns.

	
	11.4.11
	Making Mathematics come alive for the at risk and reluctant student
	Pearson Academy

	Assistive Technology Coordinator/
Education Advisor 
Frances Corkery
	3.11.10
	Workshop For Support Teachers Trying To Do It All.
	Independent Schools Qld. (I.S.Q.)

	
	30.3.11
	Children & Adolescents with Learning Disabilities. 
	Dr. Gavin Reid

	
	4.4.11
	The Big Four: CAPD, Dyslexia, ADHD, Autism.
	Dr. Martha Burns.

	
	15.4.11
	Developing Literacy in Primary & Special needs Classrooms
	Spectronics

	
	18.3.11

16.4 11 
	Redlands Library – Free Service
Redlands Library -  Free Service
	Facebook
Audio Books


List of staff attending technology courses and name /dates attended: 2.1 ( See above table)
Frances Corkery is the designated Assistive Technology coordinator at Speld Qld. As our funds are limited, and all staff work on a part time basis, it is not possible, financially, for all of the Education Advisors to attend the assistive technology workshops, the model we have adopted is that Frances attends the Assistive Technology workshops and then informs the Education Advisors. 

Current research and methodologies informing range of services provided by Speld Qld Inc.3.1

Current research reported in national and internationally respected journals informs our practice.
· Resources from the British Dyslexia Association and the International Dyslexia association.
· Rose Report 2009
· The Masters Report 2009
· Effective Inclusive practices in primary, middle and secondary classrooms

· The importance of direct multi sensory teaching e.g Hickey, Orton –Gillingham methods
· Australian Journal of Learning disabilities.

· DET Inclusive Policy (DDA) 1992 
· Federal Disabilities Act 2005 (DSE) 
· International Journal of Disability, Development and Education
· Journal of special education

· Remedial and Special education

· Teaching Exceptional Children – Twice Exceptional students IDA

· In LaN Report 2007
· RTI Intervention Model
· Professional Standards for Queensland Teachers 2006

Current Research and methodologies in magazines: 3.2

Topics include:
· Learning support in a National Curriculum environment

· The impact of the National Curriculum on Literacy and Numeracy instruction and support

· Roadmap for p-10 curriculum, teaching, assessment and reporting 2011. 

· Effective inclusive practices in primary classrooms and schools

· Effective inclusive practices in middle and secondary classrooms

· Effective use of Technology in inclusive classrooms with SLD`S 

· Evidenced –based instructional practices: numeracy Instruction and support

· Evidenced – based instructional practices: literacy and support

· Adapting curriculum for students with LD’S: Universal Design For Learning or differentiated instruction

· Whole School Approach to Intervention – Teaching & Learning DET 2010.

· The role of assessment in an inclusive classroom.

· AUSPELD: Improving Outcomes for Individuals with Dyslexia – a submission to Federal Parliamentary Secretary for Disabilities and Carers 2010.

· BDA – British Dyslexia Association

· IDA – International Dyslexia Association  

· Helping People with Dyslexia: A National action Agenda ( Bond et al) 2010

· Department of Education and Training Initiative: eLearning journey for education support workers set to skyrocket.www.education.qld.gov.au/smartclassrooms.

· Practically Primary ( Australian Literacy educators Association)

· Literacy Learning: The Middle Years ( Australian Literacy Association)
· The Reading teacher ( International Reading Association)

· Reading Research Quarterly ( International Reading Association) 

Details of Speld membership and links to professional bodies related to learning difficulties and learning disabilities: 4.1 

At the time of writing this report Speld Qld has over 1027 members.

See the table below to view the composition of membership.

	Category
	Number

	Individuals
	568

	Concessional
	36

	School
	277

	Preferred Professionals
	7

	Complementary
	29

	Life Members
	11

	Management committee
	10

	Tutors
	62

	Corporation 
	24

	Total:
	1027


Speld Qld has strong links to other professional and community bodies.

They include: 

· The Learning Support Teacher Association of Qld. ( L.S.T.A.Q.) and Learning Difficulties Australia
 
(L.D.A.) These two organisations are joint partners in organising the state bi-annual conference.
· Isolated Parents Association of Qld (I.C.P.A.).Close links are formed with this organisation as parents who are isolated by distance, particularly if they have a child with SLD, are in need of support from Speld Qld.
· The Smith Family. A percentage of our families come from low socio economic or migrant backgrounds. Keeping close communication with an organisation such as this ensures that we are kept in touch with need from these areas.
· Helping Out Families.  This organisation interacts with families `at risk` of entering into the child protection system. Speld Qld provides much needed assistance to clients from this organisation.
· AUSPELD. This organisation is made up of each of the state Speld associations. We meet regularly to ensure that we keep up to date with current research and pedagogies, not only on a state basis but on a national base as well. 

· The British Dyslexia association. SPELD Qld is a member of this very respected organisation and regularly receives handbooks and online information containing the latest research about specific learning disabilities.

· The Department of Education ( DET) in Qld. We communicate regularly with personnel within this organisation. In 2010 our Education Advisor was invited to act as a consultant to DET advising about strategies to help with dyslexia. It is vital that we keep these strong links in order to give callers accurate advice about the policies of DET.  

· Q.P.C.A. The Queensland Parents and Citizens Organisation is a valuable partner to Speld Qld as they also have direct links to parents throughout Queensland.

· Griffith University, and Queensland University of Technology (QUT) and the Catholic University. We are fortunate in that we have lecturers in the field of specific learning disabilities on our management committee and therefore have access to the latest developments in research and pedagogies.

· Services Trades Apprentice Development organisations. Frequent calls are received from these organisations requesting support for apprentices who need assistance in meeting the literacy benchmarks of the course.
SCHEDULE 2 – DESCRIPTION OF THE SERVICES OF SPELD QLD INC.  2010 -2013

	Global Statement:  SPELD proposes to enhance educational outcomes for students with learning difficulties and learning disabilities through the provision of a range of support, including: advisory line; referral to tutor services; information seminars and workshops; assistive technology workshops or parents; and assistive technology sessions. 

	SERVICE/GOALS
	STRATEGIES
	EVIDENCE OF PERFORMANCE



	A. Advisory Line – First point of contact for all services provided.
	1. Provide support, information and advice to parents and other adults about what to do and where to go for help as documented in the Advisors’ Manual.

2. Develop and implement an Advisory Line standard telephone checklist to assist in providing uniform responses to questions.

3. Direct parents to specialists e.g. educational psychologists, speech pathologists, doctors etc, for an expert diagnosis of SLD/D

4. Refer parents, professionals to workshops and information seminars.

5. Provide advice/report re assistive technology. 
	1.1   Number of calls received on the Advisory Line (on a monthly basis)

1.2   Advisory Line calls to be analysed to identify themes/categories.  

1.3   Newsletter articles and seminars to be informed by queries received by Advisory Line.

2.1   Copy of  the Advisory Line standard telephone checklist    

3.1   Number and type of recommendations made (on a monthly basis). 

4.1   Number of referrals made (on a monthly basis).

5.1   Summary of advice/report re assistive technology.



	B. Referrals to Tutor Service
	1. Provide a referral to a suitably qualified teacher who can provide individual tuition to students. 

2. Tutors to provide an end of semester report to SPELD
	1.1   Number of students referred to tutors (on a monthly basis).

1.2   Number of students accessing tutor services (on a monthly basis).

1.3   List of current tutors and their qualifications. 

1.4   List of relevant profession development attended by tutors.

2.1   An example of an end of semester report.

	C. Information Seminars and    Workshops.
	1. Engage the services of qualified professionals to present seminars/workshops to parents, teachers, staff members and other professionals to provide information about SLD.

2. Promote information seminars and workshops through newsletters.

3. Evaluate feedback data to determine effectiveness of workshops and to inform future planning.


	1.1   List and qualifications of seminar/workshop presenters.

1.2   Number and location of seminars/workshops conducted.

1.3   Number and type of attendees at each seminars/ workshops e.g. parents, teachers, doctors etc.

2.1   Copy of newsletters.

3.1   List of the themes identified from the evaluation of the feedback data which will inform planning for future workshops. 

	D. Parent Workshops aligned with the proposal.
	Year One: 2010 – 2011.

1. Draft workshop presentation and workbook.

2. Present trial workshops in schools.

3. Evaluate feedback data to inform changes to trial workshops and workbook.

4. Adjustments made to workshop presentation and workbook.
	1.1   Outline of trial workshop and copy of workbook.

2.1   Number and location of the workshops.

2.2   Number of attendees at each workshop.

3.1   Summary of the evaluation of feedback data.

4.1   Copy of adjusted workshop and workbook

	
	Year 2: 2011 –- 2012

1. Formal presentations & workbook in schools.

2. Evaluate data from parents to determine effectiveness of workshops and workbook.
	1.1   Number of attendees and location/s of the workshops.

2.1   Summary of the evaluation of feedback data.

	
	Year 3 : 2012 – 2013

1. Evaluate feedback data to determine effectiveness of workshops and to inform future planning.


	1.1   Report on the evaluation and provide possible future direction/s.



	E. Assistive Technology
	1. Provide one-on-one or group sessions where parents, teachers and interested members can register with the Assistive Technology Coordinator to familiarise themselves with available technology.

2. Conduct a survey to determine ongoing use of recommended technology by parents/students.

3. Provide in-service sessions to school staff, either at the SPELD campus or at the school campus.

4. Provide individual advice to parents, teachers and interested community members about appropriate assistive technology.

5. Evaluate feedback data to determine effectiveness of sessions and individual advice provided by the Assistive Technology Coordinator.


	1.1   Number of parents, teachers and interested members who attend the one-on-one or group sessions offered by the Assistive Technology Coordinator.

1.2   List of the current assistive technology resources recommended by SPELD.

1.3   Describe the process for selection and the evaluation of the assistive technology resources that SPELD recommended to parents and teachers.
1.4   Number of families purchasing the recommended assistive technology resources.

1.5   Number and type of assistive technology resources purchased.

2.1   Summary of survey results.

3.1   Number of school staff, name of the school where the staff work and location/s of sessions.

4.1   Number and details of the types of enquiries received.

5.1   Summary of the evaluation of feedback data.



	F. Currency of Practice 
	1. Professional staff development plan. 

2. Staff to attend courses offered by DET.

3. Review current research/methodologies based upon educational expertise that provides up-to-date information and practices to support children with learning disabilities and difficulties. 

4. Association with other professional bodies dedicated to the support of students with learning difficulties and learning disabilities. 
	1.1   List of the professional development undertaken annually by staff.

2.1   List of the staff who attended technology courses and the name/s and date/s of the course/s they attended.

3.1  List of the current research and methodologies that inform the range of services provided by SPELD.

3.2 Current research and methodologies reviews provided in newsletters.

4.1  Details of SPELD’s membership and links (e.g. attending/presenting at conferences) to professional bodies related to the field of learning difficulties and learning disabilities.  



	Educational Accountability.  

Annual report to be submitted to the Liaison Officer, Office of Non-state Schooling, Department of Education


Advisory Line Checklist 2.1
	Requests
	Response

	1. My child is not achieving at school. Could you tell me where I should go for help.
	· Refer to the ST:L&N at the school for support and advice.

· Mention DET policies. ( DDA) 1992. Federal Disabilities Act 2005 (DSE) Dyslexia now recognised as a learning disability – no targeted funding. Schools provide support via the ST: l& N.

· Refer to Preferred professionals for a diagnosis if not available from school.

· Advising parents as to the importance of educating themselves; refer to workshops/seminar and library resources available at Speld Qld. Mention reduced attendance costs for members.

· Provide website/ magazine information.

· Send information pack or refer to online pack.

· Discuss characteristics of SLD`s.

	2. I suspect my child has dyslexia.
	· Has the parent notified the school of concerns? Contact the ST:L&N, Deputy, Principal etc. for support at school. Depending on response access the Special Needs Committee, Guidance Officer etc. for assistance and support.

· If a diagnosis is required point out that a qualified professional should be engaged to do this.

· If dyslexia is diagnosed mention accommodation strategies e.g teaching techniques, modified homework, special considerations etc. that the school should provide.

· Identify positive advocacy strategies.

	3. I need a tutor for my child.
	· Outline the benefits of one on one tutoring.

· Refer to tutor coordinator.

· Advise of procedure to obtain a tutor from Speld Qld.

· Mention the high qualifications of Speld tutors. 

· Explain costs and reporting obligations from tutors.

· Discuss membership obligations. 

	4. Can Assistive Technology be of assistance?
	· Refer to Assistive Technology coordinator for advice.

· Advise of research re A.T.

· Look for free programs.

· Refer to DSSU – a free service.

· Describe characteristics of programs and devices.

· Match the program to the child’s needs.

· Refer to resources available for purchase on Speld website.

	5. School requests for SLD inservice.
	· Describe costs/ types of presentations.

· Diagnose the need of the school and organise presentation to suit.

	6. School requests assistance with SLD.
	· Describe characteristics of SLD and refer to research supporting identification and pedagogy.

· Identify appropriate assessment/costs.

· Refer to Professional development opportunities at Speld Qld – advise of research articles.

· Advice about current DET policy with regard to SLD – particularly dyslexia.

	7. Purchase of resources
	· Refer to website

· Description of resources.

· Transact purchase.


Speld Qld. Student Progress Summary 2011

Speld Tutor:  
Student Name:


	Learning Area(s) in focus
	Identified Goals
	Progress to date

	Spelling / Writing
	........   is spelling at an age level of 7 years 10 months. Her errors are mixed, with order, vowel, homonym and adding “e’s” prevalent.    tuition will begin at a phonic level. Her score in letters and sounds in the earlier part of the battery would indicate that she has a good knowledge of the sounds of most letters, but she seemed unable to generalise this knowledge to actual spelling.  ....... spelling goal will be to increase her spelling score and also to be able to use it in her writing, not just in spelling tests.


	........ spelling has improved with the program she has been receiving. She is much more confident in both her spelling and her writing. We will continue in the direction we are going.

	Reading / Comprehension
	........ is reading below her age level (7yrs 11mths). Her errors were mostly substitution but there were two refusals at the third level, which is a bit higher than what would be expected.   Reached a score of 8 years 1 month in her reading comprehension. Clearly she has no trouble remembering what she has read, gaining full marks for the first two sets of questions, on the stories where she had very few errors in reading, but none correct where she had big problems in reading. On the Year 5 Even Start pre-test    scored 18/25 which would indicate that she is understanding much of what she reads. Interestingly, most errors were in the earlier (easier) part of the test.  ...... reading goal will be to increase her fluency which should have the follow-on effect of increasing her comprehension score.


	Reading at least one passage and completing comprehension on it is part of every lesson, and gradually .....  is getting more of the questions right, with a little bit of scaffolding by paragraph. Her fluency seems to be improving along with her confidence.


	Listening Comprehension
	At 8 years 3 months ..... listening comprehension was consistent with her reading comprehension score, but does show that her memory of what she has heard is not as efficient as her memory for what she has read, because the “reading” problems weren’t present in the oral comprehension. This has huge implications for her academic work as so much of what is taught at school is taught orally.  If ..... is comprehending at only an 8 year old level, this means that she is missing a great deal of what goes on in the classroom. It is highly likely that her teachers do not realise that she has the oral comprehension problem, and this needs to be brought to their notice so that she can be supported by sitting her in a place where they can easily check that she has understood what has been said.  It would also be very helpful if .....  was given written notes of instructions, rather than just being told.


	Because only so much can be fitted into one hour I have asked      family to help by reading short passages to her and asking her questions.   ..... understands that she needs to consciously listen for information and is keen to co-operate and work on everything she can that will help her.

	Numeracy
	Because  .......  was unable to do very much on a Year 5 diagnostic test, I gave her a Year 3 diagnostic test. Of 20 questions  .......  completed seven correctly, did parts of six, and was unable to attempt six, so this is clearly the level where she  needs to start from, and even then ensuring that even earlier basics are understood.
	I have at this stage gone through most of this test with her, and she has very quickly cottoned on to some of the concepts, which would indicate that she doesn’t have so much of a problem in the area of maths but more that she has a problem with understanding what is wanted of her. Maths will be an important part of her tuition.



SPELD QLD Inc.

2011 Workshop Feedback Post-Test Results

	Workshop Location
	Workshop Attendance
	Pre-Test Survey’s Collected
	Post-Test Survey’s Collected

	Toowoomba Cedar Centre
	34
	33
	24

	Ormiston College
	10
	9
	11

	Windsor State School
	12
	12
	11

	TOTAL
	56
	54
	46


2011 Workshop Feedback Post-Test Results

Part 1: How did you hear about SPELD Qld?  

The pre-test survey highlights a 63.38% majority of respondents (parents) heard about SPELD either through the school (40.845%), a teacher (12.676%) or the school newsletter (9.859%). Therefore the school and teachers within the school remain the most vital sources to communicate with parents seeking services provided by SPELD, followed by recommendations from friends (12.676%) and other sources such as Queensland Health (12.676%). Alternatively an approximate 11.265% parents heard about SPELD through Google Search, the SPELD website, a medical doctor or psychologist, the SPELD magazine and email (detailed in Table 1 below). 

Table 1. Awareness Levels Amongst Parents
	
	Toowoomba Cedar Centre
	Ormiston College
	Windsor State School
	Overall Results
	Percentage of Overall Results

	Internet (Google Search)
	1
	0
	2
	3
	4.225%

	Website
	0
	0
	1
	1
	1.408%

	White Pages (Online)
	0
	0
	0
	0
	0%

	White Pages (Book)
	0
	0
	0
	0
	0%

	White Pages (Online & Book)
	0
	0
	0
	0
	0%

	Friends
	6
	2
	1
	9
	12.676%

	Via School
	14
	7
	8
	29
	40.845%

	Medical Doctor / Psychologist 
	1
	0
	1
	2
	2.816%

	Teacher
	4
	5
	0
	9
	12.676%

	School Newsletter
	5
	1
	1
	7
	9.859%

	SPELD Magazine
	1
	0
	0
	1
	1.408%

	Email
	1
	0
	0
	1
	1.408%

	Other
	8
	0
	1
	9
	12.676%


[One parent noted the medical doctor was a paediatrician; One parent noted an education background as a teacher; Overall Results Total = 71]

It is evident from the 0% response rate across the White Pages (online), White Pages (book) and White Pages (online and book) that no parents across the Toowoomba, Ormiston and Windsor schools had heard about SPELD through the White Pages. Other sources varied significantly from Queensland Health (indicated by 2 parents), to Dyslexia Australia (1), the local paper (2), a work colleague (1), the Development Clinic at Nambour Hospital (1), a Speech Therapist (1) and from working at Nudgee College (1). 

Part 2. What is the school year level of the child or children to be supported?

The pre-test survey highlights that amongst the 60 children identified by parents as needing support, the majority (71.66% or 43 children) comprised the first child (detailed in Table 2 below). The second child accounted for 21.66% (13) of identified children, detailed in Table 3 and the remaining 6.66% (4) was other children, detailed in Table 4. Additionally there were four parents in total who completed the survey that gave no response answer to the question. 

Table 2. Current School Year of First Child
	
	Toowoomba Cedar Centre
	Ormiston College
	Windsor State School
	TOTAL
	Percentage of Overall Results

	Prep
	1
	1
	0
	2
	4.651%

	Year 1
	2
	0
	2
	4
	9.302%

	Year 2
	1
	0
	3
	4
	9.302%

	Year 3
	4
	0
	0
	4
	9.302%

	Year 4
	7
	2
	3
	12
	27.906%

	Year 5
	2
	2
	2
	6
	13.953%

	Year 6
	3
	1
	1
	5
	11.627%

	Year 7
	0
	1
	0
	1
	2.325%

	Year 8
	1
	0
	1
	2
	4.651%

	Year 9
	2
	0
	0
	2
	4.651%

	Year 10
	0
	0
	0
	0
	0%

	Year 11
	1
	0
	0
	1
	2.325%

	Year 12
	0
	0
	0
	0
	0%

	TOTAL
	24
	7
	12
	43
	100%


Table 3. Current School Year of Second Child
	
	Toowoomba Cedar Centre
	Ormiston College
	Windsor State School
	TOTAL
	Percentage of Overall Results

	Prep
	1
	0
	0
	1
	7.692%

	Year 1
	1
	1
	0
	2
	15.384%

	Year 2
	1
	0
	0
	1
	7.692%

	Year 3
	1
	0
	0
	1
	7.692%

	Year 4
	1
	1
	0
	2
	15.384%

	Year 5
	0
	0
	0
	0
	0%

	Year 6
	1
	0
	0
	1
	7.692%

	Year 7
	1
	0
	0
	1
	7.692%

	Year 8
	1
	0
	0
	1
	7.692%

	Year 9
	2
	0
	0
	2
	15.384%

	Year 10
	1
	0
	0
	1
	7.692%

	Year 11
	0
	0
	0
	0
	0%

	Year 12
	0
	0
	0
	0
	0%

	TOTAL
	11
	2
	0
	13
	100%


Table 4. Current School Year of Other Children
	
	Toowoomba Cedar Centre
	Ormiston College
	Windsor State School
	TOTAL
	Percentage of Overall Results

	Prep
	0
	0
	0
	0
	0%

	Year 1
	0
	1
	0
	1
	25%

	Year 2
	0
	1
	0
	1
	25%

	Year 3
	0
	0
	0
	0
	0%

	Year 4
	0
	0
	0
	0
	0%

	Year 5
	1
	0
	0
	1
	25%

	Year 6
	0
	0
	0
	0
	0%

	Year 7
	0
	0
	0
	0
	0%

	Year 8
	1
	0
	0
	1
	25%

	Year 9
	0
	0
	0
	0
	0%

	Year 10
	0
	0
	0
	0
	0%

	Year 11
	0
	0
	0
	0
	0%

	Year 12
	0
	0
	0
	0
	0%

	TOTAL
	2
	2
	0
	4
	100%


Part 3. Level of Support (Currently Provided)
The pre-test survey highlights the majority of the first (Table 5), second  (Table 6) and other children (Table 7) are receiving some level of support either through a school assessment, school learning support, special programs at school or private tutoring (detailed below). It is evident that the majority of support across the first (64.645%), second (63.888%) and other children (50%), is delivered by either a school assessment or through learning support from the school. Comparatively across the first (67.605%), second (68.42%) and other children (66.666%) no support is received through either a special program at school or by private tutoring. 

Table 5. Level of Support for First Child
	
	Toowoomba Cedar Centre
	Ormiston College
	Windsor State School
	TOTAL
	Percentage of Overall Results

	Has been assessed by the school (YES)
	19
	2
	7
	28
	28.282%

	Receives learning support at school (YES)
	22
	6
	8
	36
	36.363%

	Attends a special program at school (YES)
	13
	1
	4
	18
	18.181%

	Receives private tutoring

(YES)
	13
	1
	3
	17
	17.171%

	None of the above (YES)
	0
	0
	0
	0
	0%

	TOTAL
	67
	10
	22
	99
	100%

	Has been assessed by the school (NO)
	6
	4
	5
	15
	21.126%

	Receives learning support at school (NO)
	2
	1
	4
	7
	9.859%

	Attends a special program at school (NO)
	12
	3
	8
	23
	32.394%

	Receives private tutoring

(NO)
	10
	6
	9
	25
	35.211%

	None of the above (NO)
	1
	0
	0
	1
	1.408%

	TOTAL
	31
	14
	26
	71
	100%


Table 6. Level of Support for Second Child
	
	Toowoomba Cedar Centre
	Ormiston College
	Windsor State School
	TOTAL
	Percentage of Overall Results

	Has been assessed by the school (YES)
	8
	2
	0
	10
	27.777%

	Receives learning support at school (YES)
	10
	3
	0
	13
	36.111%

	Attends a special program at school (YES)
	5
	1
	0
	6
	16.666%

	Receives private tutoring

(YES)
	6
	1
	0
	7
	19.444%

	None of the above (YES)
	0
	0
	0
	0
	0%

	TOTAL
	29
	7
	0
	36
	100%

	Has been assessed by the school (NO)
	3
	1
	0
	4
	21.052%

	Receives learning support at school (NO)
	0
	0
	0
	0
	0%

	Attends a special program at school (NO)
	6
	1
	0
	7
	36.842%

	Receives private tutoring

(NO)
	4
	2
	0
	6
	31.578%

	None of the above (NO)
	2
	0
	0
	2
	10.526%

	TOTAL
	15
	4
	0
	19
	100%


Table 7. Level of Support for Other Children
	
	Toowoomba Cedar Centre
	Ormiston College
	Windsor State School
	TOTAL
	Percentage of Overall Results

	Has been assessed by the school (YES)
	1
	1
	1
	3
	30%

	Receives learning support at school (YES)
	1
	1
	0
	2
	20%

	Attends a special program at school (YES)
	0
	1
	1
	2
	20%

	Receives private tutoring

(YES)
	1
	1
	0
	2
	20%

	None of the above (YES)
	1
	0
	0
	1
	10%

	TOTAL
	4
	4
	2
	10
	100%

	Has been assessed by the school (NO)
	0
	0
	0
	0
	0%

	Receives learning support at school (NO)
	0
	0
	1
	1
	33.333%

	Attends a special program at school (NO)
	1
	0
	0
	1
	33.333%

	Receives private tutoring

(NO)
	0
	0
	1
	1
	33.333%

	None of the above (NO)
	0
	0
	0
	0
	0%

	TOTAL
	1
	0
	2
	3
	100%


4. Level of Difficulty (Current)
The pre-test survey results indicate an equally high level of difficulty for the first and second child across spelling, reading, comprehension, writing and numeracy (detailed Tables 8, 9 and 10), in comparison to the no difficulty answers provided by parents. Other specified answers from parents included: retention, application, concentration (2 answered this), focus and staying on tasks set, organisational skills (2 answered this), distractible, and phonological awareness problems. 

Table 8. Level of Difficulty of First Child
	
	Toowoomba Cedar Centre
	Ormiston College
	Windsor State School
	TOTAL
	Percentage of Overall Results

	Spelling (Yes) 
	22
	6
	10
	38
	21.111%

	Reading (Yes)
	23
	5
	9
	37
	20.555%

	Comprehension (Yes)
	20
	5
	8
	33
	18.333%

	Writing (Yes)
	22
	6
	10
	38
	21.111%

	Numeracy (Yes)
	21
	3
	4
	28
	15.555%

	Other (Yes)
	3
	0
	3
	6
	3.333%

	TOTAL
	111
	25
	44
	180
	100%

	Spelling (No)
	1
	1
	2
	4
	12.5%

	Reading (No)
	1
	2
	3
	6
	18.75%

	Comprehension (No) 
	2
	1
	3
	6
	18.75%

	Writing (No)
	1
	1
	1
	3
	9.375%

	Numeracy (No)
	3
	2
	6
	11
	34.375%

	Other (No)
	0
	1
	1
	2
	6.25%

	TOTAL
	8
	8
	16
	32
	100%


Table 9. Level of Difficulty of Second Child
	
	Toowoomba Cedar Centre
	Ormiston College
	Windsor State School
	TOTAL
	Percentage of Overall Results

	Spelling (Yes) 
	12
	3
	0
	15
	18.987%

	Reading (Yes)
	12
	2
	0
	14
	17.721%

	Comprehension (Yes)
	15
	3
	0
	18
	22.784%

	Writing (Yes)
	12
	3
	0
	15
	18.987%

	Numeracy (Yes)
	12
	3
	0
	15
	18.987%

	Other (Yes)
	2
	0
	0
	2
	2.531%

	TOTAL
	65
	14
	0
	79
	100%

	Spelling (No)
	0
	0
	0
	0
	0%

	Reading (No)
	0
	1
	0
	1
	20%

	Comprehension (No) 
	0
	0
	0
	0
	0%

	Writing (No)
	0
	0
	0
	0
	0%

	Numeracy (No)
	2
	1
	0
	3
	60%

	Other (No)
	1
	0
	0
	1
	20%

	TOTAL
	3
	2
	0
	5
	100%


Table 10. Level of Difficulty of Other Children
	
	Toowoomba Cedar Centre
	Ormiston College
	Windsor State School
	TOTAL
	Percentage of Overall Results

	Spelling (Yes) 
	4
	1
	0
	5
	20.833%

	Reading (Yes)
	4
	1
	0
	5
	20.833%

	Comprehension (Yes)
	3
	1
	0
	4
	16.666%

	Writing (Yes)
	4
	1
	0
	5
	20.833%

	Numeracy (Yes)
	3
	1
	0
	4
	16.666%

	Other (Yes)
	0
	1
	0
	1
	4.166%

	TOTAL
	18
	6
	0
	24
	100%

	Spelling (No)
	2
	0
	1
	3
	15%

	Reading (No)
	2
	0
	1
	3
	15%

	Comprehension (No) 
	3
	0
	1
	4
	20%

	Writing (No)
	2
	0
	1
	3
	15%

	Numeracy (No)
	3
	0
	1
	4
	20%

	Other (No)
	3
	0
	0
	3
	15%

	TOTAL
	15
	0
	5
	20
	100%


5. Primary Level of Difficulty 

The pre-test survey highlights that spelling, reading, comprehension and writing appeared to be the main areas of difficulty for the first child (83.144%), the second child (93.332%) and other children (77.777%). Other specified areas of difficulty provided by parents included: language, social skills, sounds, writing own thoughts, learns slowly, processing speed, concentration and focus, as well as staying on tasks set. One parent in particular commented that it is “too hard to choose the worst one”. Furthermore 6 no answers were provided for this question. 

Table 11. Main Area of Difficulty for First Child
	
	Toowoomba Cedar Centre
	Ormiston College
	Windsor State School
	TOTAL
	Percentage of Overall Results

	Spelling 
	9
	6
	6
	21
	23.595%

	Reading
	11
	4
	6
	21
	23.595%

	Comprehension
	9
	2
	2
	13
	14.606%

	Writing
	10
	4
	5
	19
	21.348%

	Numeracy 
	9
	1
	1
	11
	12.359%

	Other 
	3
	0
	1
	4
	4.494%

	TOTAL
	51
	17
	21
	89
	100%


Table 13. Main Area of Difficulty for Second Child
	
	Toowoomba Cedar Centre
	Ormiston College
	Windsor State School
	TOTAL
	Percentage of Overall Results

	Spelling 
	2
	0
	0
	2
	13.333%

	Reading
	3
	1
	0
	4
	26.666%

	Comprehension
	5
	0
	0
	5
	33.333%

	Writing
	2
	1
	0
	3
	20%

	Numeracy 
	1
	0
	0
	1
	6.666%

	Other 
	0
	0
	0
	0
	0%

	TOTAL
	13
	2
	0
	15
	100%


Table 13. Main Area of Difficulty for Other Children
	
	Toowoomba Cedar Centre
	Ormiston College
	Windsor State School
	TOTAL
	Percentage of Overall Results

	Spelling 
	1
	0
	0
	1
	11.111%

	Reading
	2
	0
	0
	2
	22.222%

	Comprehension
	3
	0
	0
	3
	33.333%

	Writing
	1
	0
	0
	1
	11.111%

	Numeracy 
	1
	0
	0
	1
	11.111%

	Other 
	0
	1
	0
	1
	11.111%

	TOTAL
	8
	1
	0
	9
	100%


6. Have you attended a workshop, seminar or information session to help you to provide assistance to your child or children? 

The majority of parents (65.5%) indicated they had not previously attended a workshop, seminar or information sessions. Other specified answers included: AEIOU, Autism Support Group, Catholic Education (2), Development Clinic (3), a formal assessment, a PD, as well as a Minds and Heart Psychologist. One parent indicated they had an assessment by SPELD for “recognition and remediation of auditory and visual processing”.  

Table 14. Previous Workshop Attendance 
	
	Toowoomba Cedar Centre
	Ormiston College
	Windsor State School
	TOTAL
	Percentage of Overall Results

	No
	25
	7
	6
	38
	65.517%

	Yes (SPELD) 
	2
	2
	1
	5
	8.62%

	Yes (School)
	4
	1
	4
	9
	15.517%

	Yes (Other)
	3
	1
	2
	6
	10.344%

	TOTAL
	34
	11
	13
	58
	100%


7. Have you attended a formal program or course to help you to provide assistance to your child or children?

The majority of parents (75.86%) indicated they had not previously attended a formal program or course to provide assistance to their child or children. Only 15.5% of parents indicated they had attended a program not provided by SPELD or a school. Other specified formal programs included a speech pathologist or therapist (4), AEIOU, university programs (2), Autism Support Group or Autism Queensland, a paediatrician (2) and the Queensland Health Child Development Unit (2). 

Table 15. Previous Program Attendance  
	
	Toowoomba Cedar Centre
	Ormiston College
	Windsor State School
	TOTAL
	Percentage of Overall Results

	No
	28
	7
	9
	44
	75.862%

	Yes (SPELD) 
	0
	0
	1
	1
	1.724%

	Yes (School)
	2
	0
	2
	4
	6.896%

	Yes (Other)
	4
	3
	2
	9
	15.517%

	TOTAL
	34
	10
	14
	58
	100%


8. Has the school given you any practical advice or training to help you to provide assistance to your child or children? 

The pre-test survey results highlight an equal result between parents who have (51.9%) and parents who have not (48.07%), previously received advice or training from a school to assist their child or children. 

Table 16. Previous Advice from School
	
	Toowoomba Cedar Centre
	Ormiston College
	Windsor State School
	TOTAL
	Percentage of Overall Results

	No
	15
	4
	6
	25
	48.076%

	Yes 
	17
	5
	5
	27
	51.923%

	TOTAL
	32
	9
	11
	52
	100%


[4 no answers were provided to this question]

Some parents detailed the practical advice or training the school provided including: 

· Learning teacher support or meetings with learning support coordinator (2)
· Teaching techniques 
· Forums 
· IEP (2) 

· Recommendations for literacy options 

· See a paediatrician for diagnosis (2) 
· Recommended a computer program (2)

· Tutoring 

· Just info on how to use different resources 
· Assists child with photograph cards 
· Reading support at school 
· Recommended this workshop (3)

· Basically reassurance and spelling methods 
· Worksheets and advice

· Currently being assessed 
· Informal advice by teacher/educational psychologist, learning support teacher 
· Discussions, meetings or monthly meetings with teacher (3)

· Weekly support
· Try to encourage reading every night or more reading (2)

9. What is your current level of computer usage? 

The pre-test survey results highlighted 51% of parents primarily use the computer for work, Internet and email. However parents also indicated a strong willingness to try new programs and operating systems (21.276%), or have the ability to use several programs, change settings and try new things (20.212%).   

Table 17. Current Level of Computer Usage 
	
	Toowoomba Cedar Centre
	Ormiston College
	Windsor State School
	TOTAL
	Percentage of Overall Results

	Never use computer
	2
	0
	1
	3
	3.191%

	Use for work
	13
	2
	4
	19
	20.212%

	Use for Internet and email
	20
	4
	5
	29
	30.851%

	Use several programs and never change anything
	4
	0
	0
	4
	4.255%

	Use several programs and could change settings and try new things
	9
	5
	5
	19
	20.212%

	Use many programs and am not afraid to try new programs and operating systems
	10
	6
	4
	20
	21.276%

	TOTAL
	58
	17
	19
	94
	100%


[1 no answer provided]

10. What is your current computer skill level?

The pre-test survey highlights a significant proportion of parents believe they have an intermediate computer skill level (45.454%) to a high power user skill level (23.636%). Only 30.9% of parents believe they had a beginner computer skill level. 

Table 18. Current Computer Skill Level 
	
	Toowoomba Cedar Centre
	Ormiston College
	Windsor State School
	TOTAL
	Percentage of Overall Results

	Beginner 
	13
	2
	2
	17
	30.909%

	Intermediate
	11
	6
	8
	25
	45.454%

	Power User
	9
	2
	2
	13
	23.636%

	TOTAL
	33
	10
	12
	55
	100%


[1 no answer provided]

11. What is your computer environment? 

The majority of parents, 50.847% indicated their current computer environment is both at home and work, followed by those who use a computer at home (42.372%). 

Table 19. Current Level of Computer Usage 
	
	Toowoomba Cedar Centre
	Ormiston College
	Windsor State School
	TOTAL
	Percentage of Overall Results

	Home
	17
	4
	4
	25
	42.372%

	Work
	3
	0
	0
	3
	5.084%

	Both
	16
	6
	8
	30
	50.847%

	Neither
	1
	0
	0
	1
	1.694%

	TOTAL
	37
	10
	12
	59
	100%


12. Have you used any of the following assistive technology programs? 

The pre-test survey highlights the majority of parents had not used any of the assistive technology programs offered by SPELD. The parents who had used programs before used only Dragon Naturally Speaking (64.705%), Nessy Gamy Player (17.647%), Word Talk (11.764%), or Nessy Fingers (5.882%). All six assistive technology programs scored equal percentages amongst parents who had not used the programs. 

Table 20. Previous Use of Assistive Technology Programs
	
	Toowoomba Cedar Centre
	Ormiston College
	Windsor State School
	TOTAL
	Percentage of Overall Results

	Nessy Game Player (Yes) 
	1
	1
	1
	3
	17.647%

	Word Talk (Yes)
	1
	1
	0
	2
	11.764%

	Free Natural Reader (Yes)
	0
	0
	0
	0
	0%

	Dragon Naturally Speaking (Yes)
	11
	0
	0
	11
	64.705%

	Ginger Spelling (Yes)
	0
	0
	0
	0
	0%

	Nessy Fingers (Yes)
	0
	0
	1
	1
	5.882%

	TOTAL
	13
	2
	2
	17
	100%

	Nessy Game Player (No)
	28
	10
	11
	49
	16.610%

	Word Talk (No)
	27
	9
	12
	48
	16.271%

	Free Natural Reader (No)
	28
	10
	12
	50
	16.949%

	Dragon Naturally Speaking (No)
	27
	10
	12
	49
	16.610%

	Ginger Spelling (No)
	28
	10
	12
	50
	16.949%

	Nessy Fingers (No)
	28
	10
	11
	49
	16.610%

	TOTAL
	166
	59
	70
	295
	100%


13. Have you used any other assistive technology programs? 

The pre-test survey results highlight an almost equal result between parents who have (45.09%) and parents who have not (54.9%), previously used other assistive technology programs other than those offered by SPELD. 

Table 21. Previous Use of Other Assistive Technology Programs
	
	Toowoomba Cedar Centre
	Ormiston College
	Windsor State School
	TOTAL
	Percentage of Overall Results

	No
	17
	6
	5
	28
	54.9%

	Yes 
	13
	3
	7
	23
	45.09%

	TOTAL
	30
	9
	12
	51
	100%


[1 no answer provided]

The range of other assistive technology programs parents used included:

· A spelling program, can’t recall the name

· iPad/Read and Write Gold

· Earobics  

· First 200 Words (Spelling) (2)

· Australian Memory Game 

· Text help read and write 

· Letterland (2)

· Phonica

· Intropica

· Mathemagic Computer tutor (3)

· General PD

· Mathematics, Spellodrome

· USA Learning Program

· Mathletics (6)

· Reading Eggs (4)

· Spelling City 

· Fast Forward 

Demographics

Parents provided the following demographic information. Interestingly 19 respondents added being a parent to the qualifications answers. 

Table 22. Demographic Information of Pre-Test Survey Parents 

	
	Toowoomba Cedar Centre
	Ormiston College
	Windsor State School
	Overall Results
	Percentage of Overall Results

	Gender
	
	
	
	
	

	Male
	3
	0
	0
	3
	5.357%

	Female
	31
	10
	12
	53
	94.642%

	TOTAL
	34
	10
	12
	56
	100%

	Age 
	
	
	
	
	

	Less than 20
	0
	0
	0
	0
	0%

	20-29
	0
	0
	0
	0
	0%

	30-39
	9
	1
	4
	14
	25%

	40-49
	18
	8
	6
	32
	57.142%

	50-59
	7
	1
	1
	9
	16.071%

	60-69
	0
	0
	0
	0
	0%

	70+
	0
	0
	1
	1
	1.785%

	TOTAL
	34
	10
	12
	56
	100%

	Qualifications
	
	
	
	
	

	Teaching
	8
	4
	1
	13
	81.25%

	Psychology
	1
	2
	0
	3
	18.75%

	Education Psychology
	0
	0
	0
	0
	0%

	Speech Pathology
	0
	0
	0
	0
	0%

	TOTAL
	9
	6
	1
	16
	100%


[Qualifications No Answer = 20; Qualifications None of These = 5; Occupation No Answer = 20; Teaching Qualifications Comments – “workplace trainer and assessor” and “teaching – early childhood”; Psychology Qualifications Comments – “some undergraduate psychology units; Additional Comment – “Parent of 2 out of 3 children with Dyslexia]

Occupations
The majority of occupations listed in the pre-test survey results were either a stay at home mum (includes parent, housewife, at home mum, home duties) (6 respondents), a teacher or learning support teacher (includes teachers aide) (6) and nurse (includes mental health nurse) (3). Other occupations included: self-employment (2), computer consultant or IT program director (2), solicitor, a clerk or admin (3), health consultant, vet, veterinary nurse, child health consultant, child care, photographer, interior designer, doctor and risk manager. 
2011 Workshop Feedback Post-Test Results

Part 1: Was this workshop beneficial to you? 

The post-test survey results highlight that 100% of respondents found the SPELD workshop they attended in 2011 beneficial (highlighted in Table 1 below). This indicates that all parents across Toowoomba, Ormiston and Windsor schools found attending the workshop beneficial, which was further underscored by an additional comment from one parent, “this was a fantastic workshop”. 

Table 1. Results of Question 1

	
	Toowoomba Cedar Centre
	Ormiston College
	Windsor State School
	Total Responses
	Percentage of Overall Responses

	Yes 
	24
	11
	11
	46
	100%

	No
	0
	0
	0
	0
	0%


Part 2: How did you find out about this workshop? 

The post-test survey results highlight that the majority of parents, approximately 82% found out about the SPELD workshops through schools (71.11%) and teachers (11.11%), compared to the remaining 18% of parents who found out through either friends, media, other sources or SPELD itself (highlighted in Table 2 below). Furthermore 2 post-test surveys contained no responses. 

Table 2. Results of Question 2
	
	Toowoomba Cedar Centre
	Ormiston College
	Windsor State School
	Total Responses
	Percentage of Overall Responses

	School
	14
	9
	9
	32
	71.111%

	SPELD
	1
	0
	1
	2
	4.444%

	Teacher
	4
	1
	0
	5
	11.111%

	Friend
	2
	1
	0
	3
	6.666%

	Media
	1
	0
	0
	1
	2.222%

	Other
	2
	0
	0
	2
	4.444%

	No Response
	1
	0
	1
	2
	N.A.


[Media specified as newspapers; One parent added flyer to the school response; Total responses including no responses = 47; Total responses excluding no responses = 45] 
A parent indicated the teacher was “not from my child’s school but my sister who is a teacher”, whilst another specified the teacher as a “learning support teacher”. The 4.44% of parents who found out through other sources, other than those provided in the post-test survey, included a library advertisement and Queensland Health. 

Part 3: Are the practical strategies presented useful for you at home? 
The majority of parents across the Toowoomba Cedar Centre, Ormiston College and Windsor State School believed that the SPELD workshops provided useful practical strategies they could use at home (detailed comments below). Interestingly all parents at Ormiston College who completed the post-test survey indicated the practical strategies presented in the workshop were useful. It is evident that the practical strategies presented around spelling, comprehension, syllables and assistive technologies were thought to be the most useful by parents across all three schools.  

Toowoomba Cedar Centre 

The parents who thought the practical strategies presented in the workshop were useful for them at home believed the most useful strategies were:

· “Spelling and comprehension”

· “Yes, spelling, syllables and comprehension”

· “All presented was useful!”

· “I always pick up something I didn’t know. It always reminds me/reinforces such strategies”

· “Some would be the Kindles and also the Pulse”

· “Alphabet and chanting”

· “Haven’t had a chance to think about this yet”

· “Resources”

· “Will need to look through book and literature to consider”

· “Yes, the assistive technologies”

· “Computer software, ABC rainbow and Project Book”

· “Project help, software”

· “The strategies listed under Dyslexia”

· “Syllables in reading”

· “Yes, comprehension”

· “Yes, computer programs”

· “Yes, comprehension, spelling”

· “Green booklet – what can I do to help the secondary students with dyslexia whom I teach”

· “Breaking up the syllables”

· “Syllable breakdown for spelling long words, use wooden letters to help child understand sequence of letters”

· “Yes – computer. I look forward to reading the green book”

· “Look, Analyse, Cover, Write, Check”

· “Nessy Games, Ginger, Syllables”

· “Nessy Games, School Project Book, Green Book supplied”

· “Resources”

The parents who thought the practical strategies presented in the workshop were not useful for them at home believed the least useful strategies were:

· “The spelling strategies relating to syllables were confusing and did not seem as useful as some of the others in booklet e.g. Alphabet”

· “Knowing the schools in the area and what they offer”
Ormiston College 

The parents who thought the practical strategies presented in the workshop were useful for them at home believed the most useful strategies were:

· “Computer”

· “Computer Programs”

· “Programs on PC”

· “Technology”

· “Spelling and comprehension strategies”

· “Yes”

· “Open to all ideas, need to have son assessed to determine specific strategies needed”

· “Home Internet and resource information”

· “Nessy Program”

· “New technologies” 

Windsor State School 

The parents who thought the practical strategies presented in the workshop were useful for them at home believed the most useful strategies were:

· “Assistive Technology”
· “Dragon Naturally, Nessy, Earobics”
· “Natural reading, Wordtalk and Fast Forward”

· “Spelling strategies i.e. syllables”

· “Yes. Use of assistive technology, which my child will enjoy, is exciting to learn about. Very encouraging”

· “Some computer programs. Some for classroom once reviewed” 

· “Technology issues”

· “Syllable identification”

· “Wooden alphabet, probably Nessy, the e-tools”

· “Syllables, Nessy Games, iPad, Ginger, Natural Reader”

· “Some of the spelling strategies, assistive technology”

The parents who thought the practical strategies presented in the workshop were not useful for them at home believed the least useful strategies were:

· “Would like more strategies for ADD/dysgraphia – felt it was quite skewed to dyslexia”

· “Feel that I’d like to get some more specific information about my child so will be contacting SPELD”

Part 4: Are the assistive technology programs presented useful for your child at home? 

The majority of parents across the Toowoomba Cedar Centre, Ormiston College and Windsor State School believed that the assistive technology programs presented in the SPELD workshops would be useful for children at home (detailed comments below). Through examining the comments from parents about assistive technologies, it is evident that the Nessy Games are deemed to be the most useful for their children at home. Additionally parents believe the Natural Reader/Dragon Naturally and Ginger programs were also the most useful of the technologies presented by SPELD. Several parents however believed that the assistive technology programs would not be useful to their child but may be to support other children. 

Toowoomba Cedar Centre 

The parents who thought the assistive technology programs would be useful, commented that they would use:

· “Nessy Games”

· “Nessy Games, Ginger, Syllables” 

· “Nessy, Free Natural Reader, Word Talk, Prediction”

· “Possible the maths one, Ideal Resources”

· “Possibly Nessy for positive exercises for learning spelling”

· “Nessy”

· “Nessy Games Player”

· “Possibly Pulse, Smart Pen”

· “Nessy Games Player”

· “Yes Nessy and Ginger and the websites”

· “Nessy Game Player”

· “Earobics. Nessy Games Player”

· “May try Ginger and Dragon”

· “Ginger Spelling”

· “Possibly”

· “Nessy Games Player”

· “Yes”

· “Yes. Nessy Games Player and Earobics”

· “Possibly Nessy Games Player”

· “Maybe the Ginger spelling and the Dragon Naturally Speaking”

· “Cost is prohibitive at times”

· “Yes, it was great to see the various items and hear the pros and cons”

· “Yes, Nessy Games Player, Earobics”
The parents who thought the assistive technology programs would not be useful, commented: 

· “Useful for other support to children”

· “Speech problems so not all relevant”
Ormiston College 

The parents who thought the assistive technology programs would be useful, commented that they would use:

· “Assisted reading for teenager”

· “Resources”

· “E-books. Nessy program looked great”

· “Nessy”

· “Natural Reader, Audio Books, Nessy Games, Nessy Fingers”

· “Possibly Nessy”

· “Yes” 

· “Nessy, Natural Reader”

· “Yes, we already use Nessy Game player. It was good to see some other good programs being used”
The parents who thought the assistive technology programs would not be useful, commented: 

· “Phonics”
Windsor State School 

The parents who thought the assistive technology programs would be useful, commented that they would use:

· “Nessy Game Player, Nessy Fingers”

· “Nessy Games, Ginger, Natural Reader”

· “Will be trying to get the Dragon Naturally Speaking and using the e-books – will get more info first”

· “Nessy Games Player”

· “Yes, Nessy, e-tech books”

· “Nessy”

· “Yes! Ginger Spelling, Nessy Games Player”

· “Nessy Games, Free Natural Reader”

· “Natural Reader”

· “Dragon Naturally, Nessy”

· “Nessy Games Player, E-books, Natural Reader”
Part 5. What else would you like demonstrated at future workshops?

The majority of parents across the Toowoomba Cedar Centre, Ormiston College and Windsor State School believed that the workshop needed to deliver more information (detailed comments in Table X below). Several parents simply answered yes to more information about SLD’s, practical strategies, assistive technologies and other assistive technologies. Furthermore some parents believed more time was needed for hands on practical training with assistive technologies. 

Table X. Parent Recommendations for Future Workshops

	
	Comments from Parents

	A) Information about SLD’s


	· Yes (4 parents answered simply yes to more information about SLD’s)

· Just a new comer – assumed about 7 all yet – only just being told my child has learning disorder

· Following on make individual appointments e.g. 15 minutes to introduce self

· You gave me much today

· More details on each, yes please

· Language delay case studies, auditory processing disorder, help for children and teachers

· All would be helpful and useful

· Information on how to get assessments and practical help tools

· What to do after child initially diagnosed

· Was really useful learning more about what SLD’s are and being aware of them

· Very thorough

· Like more info on working memory

· Speech language impairment

	B) Practical Strategies
	· Yes (9 parents answered simply yes to more practical strategies)

· Comprehension – reluctant readers, motivating reluctant workers

· Yes for high school students

· More practical idea’s to use in class with small groups

· Prep – ways other than PC “hands on”

· No real change to what was offered, perhaps elaborate on homework and how students can be assisted to develop independence 

· Yes but specific for each SLD

· More parent education on different ways to work on specific learning

· Is great to be given advice in “where to from here” to know what is available out there to help our children

· Yes – “how to” incorporate into daily life

· Keeping children motivated what should be your expectations 

· Will need to follow up when I know more about the issues my son has

	C) Assistive Technologies


	· Yes (4 parents answered simply yes to more assistive technology information)

· Great place to start

· Perhaps a session where workstations are set up where parents can trial programs and purchase programs at the same time

· Yes – how to teach your child/help child at home

· Really great to see each program demonstrated to know before hand exactly what they are about

· All good – quite comprehensive 

· Will need more individual info

· More about use of iPad

	D) Other Assistive Technologies


	· Yes (6 parents answered simply yes to more information about other assistive technologies)

· Yes more information

· How to implement and review progress

· Yes definitely – smart pulse pen

· Yes – have heard about it and would like to know more

· Yes please and apps available

· As a workshop, I feel a broad range of products were shown which is enough to motivate individual contact with SPELD to follow up on further info needed


Part 6. Would attending future workshops of this type be useful to you? 

The post-test survey highlights that the majority of parents believe attending future workshops would be useful to them, in particular to ensure they have up to date information as well as new ideas and strategies to help assist their child. One parent however did believe any future workshops would be unnecessary because they wanted to use what they had learnt so far.  

Toowoomba Cedar Centre 

The parents who thought attending future workshops would be useful, would like to have included: 

· “Yes, I would like to see workshops concentrate on 1 or 2 SLD’s at a time, There is so much to take in that it is hard to absorb all the information at once”

· “Yes, strategies parents use with their children (including organisational skills), a close look at assistive technologies” 

· I think it is great you came to Toowoomba”

· “Maybe yes”

· “Yes – strategies for high school”

· “Being able to include sharing between group”

· “Yes”

· “Yes”

· “Yes, just to keep up to date with any new technologies and information”

· “Yes”

· “Yes new info”

· “Yes, however you don’t have much interest in aspergers and I do understand. However the products you are using, if you have knowledge of AS these products can still help. My son has low muscle tone in his hands and your pen and audio books would really help him but it doesn’t seem as though you are marketing for that”

· “Yes, hands on practical, role play”

· “Yes strategies to use within classroom situations” 

· “I just more detail of same”

· “Yes”

· “More time for practical demonstrations”

The parents who thought attending future workshops would not be useful, commented:

· “To get any current info” 
Ormiston College 

The parents who thought attending future workshops would be useful, would like to have included: 

· “Yes, always open to workshops with new ideas”

· “Yes”

· “Yes any information is useful, information on pre-school activities” 

· “Yes”

· “Can see the workshops held monthly, sounds like they have great speakers t listen to e.g. developing working memory strategies”

Windsor State School 

The parents who thought attending future workshops would be useful, would like to have included: 

· “Yes – assistive technology, what the child should do now, how to teach them what they don’t know”

· “Yes”

· “Older children and ways to help”

· “Yes any info, strategies”

· “Not sure, possibly to remain updated and as my child progressed then to possibly cover new needs if necessary. Wonderful to have more knowledge of SLD’s”

· “More info on the “how to” of all learning disabilities, although generally covered all, felt it was a lot on dyslexia”

· “Yes but not sure what. I need to get a better handle on my daughter’s situation”

· “How older kids at high school are catered for in each situation”

· “Definitely if I can get more understanding of the tools”
The parents who thought attending future workshops would not be useful, commented:

· “I would like to try what I have learnt now”
Part 7. Would you recommend this workshop to other parents whose children have learning disabilities? 

All of the parents believed they would recommend the SPELD workshop to other parents whose children have learning disabilities. Many parents commented on how helpful the workshop was and enjoyed gaining some practical skills to help their children. Several parents also felt a great sense of support from attending the workshop. Some parents also believed more teachers should be in attendance. 

Table 4. Results of Question 7
	
	Toowoomba Cedar Centre
	Ormiston College
	Windsor State School
	Total Responses
	Percentage of Overall Responses

	Yes 
	24
	11
	11
	46
	100%

	No
	0
	0
	0
	0
	0%


Toowoomba Cedar Centre 

The parents who would recommend the workshop to other parents whose children have learning disabilities because: 

· “This workshop was very informative and would give parents hope”

· “I have a friend, who’s daughter has great difficulty reading and writing, she is around 13”

· “To give them understanding of the disorders and what resources are available” 

· “A lot of families for needs”

· “Reinforces there are strategies/items available to assist learning” 

· “They don’t know what means of support are available to them”

· “It was informative” 

· “There’s very little information out there on Dyslexia etc… can be politicised” 

· “Lots of practical skills for reading” 

· “So they learn to adapt to help their child” 

· “Information and knowledge = a positive step forward”

· “Yes. Gives helpful hints on how to help any child. Also helps identify what his disability could be”

· “Could help parents to assist their children at home, and pass on relevant information to teachers” 

· “To let them know help is out there”

· “The understanding of these disabilities and disorders is powerful and how to help the child” 

· “Due to the provisions of knowledge gained” 

· “Offers support to parents and children”

· “Very informative”

Ormiston College 

The parents who would recommend the workshop to other parents whose children have learning disabilities because: 

· “They help know how to understand and help their child”

· “Informative for basic needs of SLD’s”

· “Practical strategies”

· “Assistance is any way is great!”

· “Informational”

· “To get practical ideas that they can use at home”

· “Information is knowledge!”

· “Useful in what up to date things are available”

· “Very practical. Highlights what is successful because it has been put into practice”

Windsor State School 

The parents who would recommend the workshop to other parents whose children have learning disabilities because: 

· “Informative start!”

· “For practical help and where to get help”

· “Informative, with other parents in similar situations”

· “Greatly informative and encouraging that there is so much available to help our children function at an improved level”

· “Each school should have one, with teacher involvement”

· “Very useful – informative, helped me to gain an understanding of the support available” 

· “Definitely. Parents can come to be informed and supported”

· “Offers a lot of help”

Part 8. Additional Comments 

Outlined below are some additional comments and suggestions provided by some parents about future SPELD workshops.

Toowoomba Cedar Centre 
· “Well done ladies, a great morning! Thank you”

· “Thank you”

· “I hope that SPELD could get more funding from the government and that they (government) would not cut corners for groups like SPELD”

· “More education at schools” 

· “Possibly give yourself more time to allow for more questions”

· “Market for more disabilities than just Dyslexia because your products can help with aspergers as well. My son is very distracted in the classroom with lights, noise, people moving etc… Dictaphone would really help him with this sensory overload. He could listen to this information in the quiet of his home.”

· “More time – to avoid a sense of rush, this is difficult I know. Thank you all for a highly informative and supportive morning” 

· “The workbook is a fantastic idea, thank you”

· “Enjoyable and very worthwhile”

· “Sounds like great support for small isolated schools who often have difficulty with technology, could work in/advertise with ICPA”

· “This workshop could be helpful to learning support teachers – at all schools”

Ormiston College

· “Am teaching pre-prep and want to know what signs we are seeing in the 3 ½ to 4 ½ age group, who are pre-writers and pre-readers”

· “Thank you – it was great” 

Windsor State School

· “Services of SPELD, tutoring”

· “No but would love to see some homework groups set up over Brisbane to help make it more fun for these children”

· “More training sessions for teachers on what is available and how to cope with our children”

· “Very enjoyable and informative”

· “All fantastic. Many thanks”

· “A quieter venue would be appreciated” 

· “Very good, maybe allow for more time” 
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Comments


....... is a cheerful and engaging young lady who appears to be keen to work hard to overcome the spelling and memory problems that are holding her back from reaching her full potential. She receives lots of support at home, and shows a lively interest in the world in general.  ..... ‘s mum reports that she is a much happier and easy-going child since she has been receiving tuition and has gained a great deal in confidence. Her auditory memory seems to be the biggest challenge so testing of this will be ongoing, to be sure that she continues to gain confidence in, and strategies for, her memory.
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