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The main ideas and
arguments

o Challenges
o The issue

o Our response: Reconsider and
change
Instructional design and its elements
- Curriculum
- Instruction
- Assessment
- Environment

1 Our response: Reconsider and
change
Delivery and delivery management

o Criteria for evaluation
o Conclusion




The challenges for
students with LD

o Participants in very
diverse classrooms

o Digital world

o Connected globe

o Symboled worlid




The challenges for
teachers of students
with LD

o For identification: ability-
achievement discrepancy
models are being replaced by
pre-identification strategy =
response-to-intervention (RTI)
models

o The development and
implementation of research-
based interventions




The challenges for
teachers of students
with LD




The issue: A cognitive
disconnect between the
student and the curriculum

o Gersten (2005) has stated
that one of the reasons
that children with with LD
are not (cognitively)

connecting with the
regular education
curriculum is that
classroom instruction
does not adapt
supportively to individual
differences




Our Response

Reconsider and change:
Instructional Design
- Curriculum
- Pedagogy
- Assessment

- Environment




Reconsidering
curriculum: What do we
teach?

Learning outcomes - syllabus

Complexity: Low level skills
vs. High level skills

Complexity: Surface vs. deep
Pace
Sequence

Authentic text vs. controlled,
created text

Genre: Multiple text types in
multiple media

In school, out-of-school
alignment




Reconsider
pedagogy: How do
we teach?

Open, implicit teaching
approaches vs. direct, explicit,
structured approaches

Student choice vs. Teacher
given

Technology vs. human

The role of metacognition

Nature of feedback to
responses




Reconsider

pedagogy:
Recommendations

Multiple representations of
information (Orkwis, 1999)

Explicit instruction within
interactive dialogues (Swanson, 2001;
Wong & Berninger, 2004)

Differentiated instruction (Tomlinson, 2001)

Strategy instruction (Swanson, 2001)

Multiple means of expression (Orkwis,
1999)

Motivational means of engagement
(Orkwis, 1999) and teach for success but
still within ZPD (Wong & Berninger, 2004)

Teach for transfer




Effective instructional
practices for students
with LD




Effective instructional
practices for students
with LD

o Orient students to learning

o Daily reviews

o New material - modeling and
demonstration (using
examples), and then guided
practice, and then
independent practice

o Organizers (both graphic and
semantic)




Effective instructional
practices for students
with LD continued

o Teacher questions and
interactional dialogues

Cooperative learning

practices (cooperative learning

strategies, peer tutoring (Topping &
Bryce, 2004), Reciprocal Teaching
(Palincsar & Brown, 1984), Transactional
Strategies Instruction (Pressley, et al.,
1995), Collaborative Strategic Reading
(CSR: Klinger & Vaughn, 1999)




Effective instructional
practices for students
with LD continued

Use of assistive technology -
caution!!! See Disabilities,
Opportunities, Internetworking
and Technology (DO-IT)

Control task difficulty

Feedback




Reconsider
assessment:
Recommendations

o Aligned with the curriculum and
related to outcomes

Continuous and embedded feedback

and assessment (adapted from Hitchcock,
Stahl, et al, 2003)

Variety of assessment tools

Assessment information from
multiple sources

Used to provide information to inform
instruction

Promotes intrinsic motivation (adapted
from Hitchcock, Stahl, et al, 2003)




Reconsider
environment:
Recommendations

o Create an inclusive
environment
— Attitudes/mindsets
Welcoming
Inclusive

Respect for diversity leading to
expectation of tolerance

High achievement expectations

o Ensure accommodation/

modification is the norm not
the exception

o Promote interaction and
communication amongst all
participants

o Aim at meeting students’ needs




Reconsider: Delivery
and delivery
management

Everyone must be accountable -
NO excuses (Denton, Foorman, & Mathes, 2003)

Intensive and feeling of urgency

(Denton, Foorman, & Mathes, 2003)

High expectations

Matching interventions to

St“dents, “eeds (Denton, Foorman, & Mathes,
2003)

Collaborative and
systemic/whole school
— planning
— implementation
— evaluation

School-parent partnership (rayiore

Pearson, 2004)




Criteria for making decisions re:
goal setting, selecting
materials, instructional
practices and assessment
practices

Based on Universal Design for

Learning (UDL) principles
(adapted from Center for Applied Special Technology

(CAST), Hitchcock, Stahl, et al,
2003; Orkwis & McLane, 1998; Rose, 2001)

o Issue: Equity - what is selected, used
etc is useful to people with diverse
abilities

Basic premise = maximize flexibility

o We want goals, materials,
instructional and assessment
practices that both support and
challenge students, while at the
same time minimize the barriers




Universal Design for
Learning (UDL)

UDL = curriculum etc should include
alternatives to make it accessible
and applicable to students with
diverse needs and abilities.

The ‘universal’ in universal design does
not imply one optimal solution for
everyone but rather it underscores
the need for inherently flexible,
customizable content, assignments
and activities.

(adapted from “Summary of Universal
Design Concepts” (2000),
http://www.cast.org)




Criteria continued:

Based on Universal Design
for Learning (UDL)
principles

o = need to ensure there are multiple
options

v of outcomes

v of presentation
v of expression
v of engagement

that are embedded




Conclusion

o Learning difficulties are real (Lloyd &
GEUELEL Ml 1))

o There are challenges for individuals
with LD and for their teachers

They can be met by reconsidering
and changing instructional design,
delivery and delivery management

Active management of these factors
will lead to enhanced support for
these students and the development
of increasingly confident, engaged
and independent learners.
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