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Over 2,000 primary school children 
helped by 

Reading for Life.

“I went from watching 
TV to reading books.”

“Thank you for 
helping me and 

other people do the 
work. I hope she 

still remembers me. 
I will always 

remember her.”



Process of Reading for Life

End of program celebration

Re-testing of children

Volunteers and children matched

Children receive program for 15 weeks

Participating school and volunteers identified       

Participating children assessed for entry            

Participating volunteers trained



Participating Children

Years 1 to 4 (3 to 5 in QLD, WA, NT, SA, NZ);

Identified as struggling to acquire literacy skills by 

teacher and Learning Links assessment;

No significant cognitive, behavioural or mental health issues;

Have an adequate grasp of English;

Written parental consent to participate.



Intrapersonal Interpersonal Societal

•Anxiety
•Poor self-concept
•Depression
•Dependency
•Poor health
•Learned 
helplessness
•Limited schooling

•Weak social skills
•Poor relationships
•Inappropriate    
behaviour

•Delinquency
•Crime
•Unemployment
•Reliance on 
welfare
•Demands on 
health system
•Inability to 
compete in 
world markets

Destination:  Children with 
Reading Difficulties

(Chapman, Tunmer, & Prochnow, 2000; deLemos, 2002; Durrant, Cunningham, & Voelker, 1990; 
Elkins, 2002; Maugbon, 2003; Rohl & Milton, 2002; Stanovich, 1986)



Packing for the Journey:

The Reading for Life Kit



National Reading Panel

•Phonological Awareness has the greatest 
effect on phonemic awareness, reading, and 
spelling;

•Guided oral repeated reading is the most 
effective method of reading instruction;

•Comprehension needs to be taught by 
skilled teachers with a focus on strategy 
instruction.

(NICHD, 2000)



•Phonological Awareness is the greatest predictor of 
reading success (Juel & Meier, 1999; Torgesen, Wagner, & Rashotte, 1997);

•Children need a bank of sight words they can read 
automatically (Adams, 1990; Gaskins, Ehri, Cress, O’Hara, & Donnelly, 1996);

•Children benefit from reading with an adult model 
(Dowhower, 1987; Hoffman, 1997);

•Children require extensive practice to learn new skills 
(Beck, Perfitti, & McKeown, 1982);

•Direct instruction is the most effective teaching method 
(Hempenstall, 1997; Swanson, Carson, & Sachse-Lee, 1996).



•Tutors need strong training (Elbaum, Vaughn, Hughes, & Moody, 

2006);

•Tutors need to be consistent and reliable (Elbaum et. al., 

2006);

•Tutors need to follow a structured program (Cohen, 

Kulik, & Kulik, 1982);

•Programs should focus on lower level skills (Cohen et. 
al.,1982).











Reciprocal Effects Model

Further gains in
self-concept & 
achievement

Improvements in 
Achievement Improvements in 

Self-Concept

(Marsh and Craven, 2006)



“I want to do it the rest of my life. Even if 
I’m in Year 6 I’ll still do it.”

“It’s fun, the best thing in the world at 
school. Oh no, second best, sports better.”

“When I go out of school I’d like to be a 
reading buddy.”

“I feel different and I feel good because I 
can read a lot faster and I can also read long 
words. He helped me and you know how you 
get a long word and can break them up into 

things”



www.readingforlife.net.au

www.learninglinks.org.au

http://www.readingforlife.net.au
http://www.learninglinks.org.au
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