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Comprehension

What is in the shop?

• Decoding

Comprehension: 
Decoding

Comprehension: 
Decoding

Grade 1st

(5th percentile)
2nd

(5th percentile)
2nd

(20th percentile)
Students in sample 33,314 32,820 36,925
% with poor comprehension 4.73% 4.27% 23.12%
% of students with poor 
comprehension who also had 
poor decoding

95% 48% 77%

A Wagner, R. K., & Ridgewell, C. (2010). A Large-Scale Study of Specific Reading 
Comprehension Disability. Perspectives on Language and Literacy, 35(5), 27–31.

• 100,000+ Grade 1, 2, & 3 students
• Stanford Reading Comprehension Achievement test
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Comprehension: 
Decoding

Spencer, M., Quinn, J.M., & Wagner, R.K. (2014). Specific reading comprehension 
disability: Major problem, myth, or misnomer? Learning Disabilities Research & 
Practice, 29(1), 3–9.

• Repeated for three consecutive years

• 425,000 Grade 1, 2, and 3 students in 9 cohorts

• The pattern of results remained consistent

Comprehension: 
Decoding

Wang, Z., Sabatini, J., O’Reilly, T., Weeks, J. (2018). Relation between decoding and 
reading comprehension: a test of the decoding threshold hypothesis. Journal of 
Educational Psychology (Advance Online Publication). 
https://doi.org/10.1037/edu0000302 

• Longitudinal analysis of over 30,000 Grade 5-10 students

• Poor decoders
 poor comprehension
 stagnant growth in reading comprehension 

• Decoding skill not typically measured in students beyond Grade 4 
 the results suggest it’s an important construct to monitor

• Poor decoding – key factor in poor comprehension for older 
students

Comprehension: 
Decoding

• Decoding strategies
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Comprehension: 
Teaching Decoding

• Explicitly teach phonological awareness & alphabet code

• Explicitly teach syllabification strategies

Galuschka, K., Ise, E., Krick, K., & Schulte-Korne, G. (2014). Effectiveness of 
treatment approaches for children and adolescents with reading disabilities: A 
meta-analysis of randomized controlled trials. PLoS ONE 9(2), 1-12. e89900. 
doi:10.1371/journal.pone.0089900

Diliberto, J., Beattie, J., Flowers, C., & Algozzine, R. (2009). Effects of teaching 
syllable skills instruction on reading achievement in struggling middle school 
readers. Literacy Research and Instruction, 48, 14-28. 

Comprehension: 
Teaching Decoding

• Explicitly teach phonics and phonological awareness

• Explicitly teach syllabification strategies

• Apply this knowledge to achieve fluency

Price, K.W., Meisinger, E.B., Louwerse, M.M., & D’Mello, S. (2016). The contributions 
of oral and silent reading fluency to reading comprehension. Reading Psychology, 
37(2), 167-201.

Stevens, E.A., Walker, M.A., & Vaughn, S. (2017). The effects of reading fluency 
interventions on the reading fluency and reading comprehension performance of 
elementary students with learning disabilities. Journal of Learning Disabilities, 50(5), 
576–590. 

• Decoding

Comprehension: 
Decoding
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• Decoding

• Comprehension at word level

Comprehension: 
Vocabulary

Comprehension: 
Vocabulary

Grade 1st

(5th Percentile)
2nd

(5th Percentile)
2nd

(20th Percentile)
% of students with poor 
comprehension who also had 
poor decoding

95% 48% 77%

% of student with poor 
comprehension who had 
adequate decoding but poor 
vocabulary

3.6% 47% 20%

A Wagner, R. K., & Ridgewell, C. (2010). A Large-Scale Study of Specific Reading 
Comprehension Disability. Perspectives on Language and Literacy, 35(5), 27–31.

A multiple-strategy approach is critical:

Fisher, D., & Frey, N. (2008). Word wise and content rich: Five essential steps to 
teaching academic vocabulary. Portsmouth, NH: Heineman.

Marzano, R.J. (2010). Teaching basic and advanced vocabulary. A framework for direct 
instruction. Boston, MA: Heinle Cengage Learning.

Carlo, M. S., et al.. (2017). Closing the Gap: Addressing the Vocabulary Needs of 
English-Language Learners in Bilingual and Mainstream Classrooms. Journal of 
Education, 189(1–2), 57–76. 

Comprehension: 
Teaching Vocabulary

Rosenthal, J., & Ehri, L. (2011). Pronouncing new words aloud during the silent reading 
of text enhances fifth graders’ memory for vocabulary words and their spellings. Read 
Writ, 24, 921-950. Doi: 10.1007/s11145-010-9239-x

• Direct, explicit instruction - including pronunciation
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A multiple-strategy approach is critical:

• Direct, explicit instruction - including pronunciation

Fisher, D., & Frey, N. (2008). Word wise and content rich: Five essential steps to 
teaching academic vocabulary. Portsmouth, NH: Heineman.

Marzano, R.J. (2010). Teaching basic and advanced vocabulary. A framework for direct 
instruction. Boston, MA: Heinle Cengage Learning.

Carlo, M. S., et al.. (2017). Closing the Gap: Addressing the Vocabulary Needs of 
English-Language Learners in Bilingual and Mainstream Classrooms. Journal of 
Education, 189(1–2), 57–76. 

Comprehension: 
Teaching Vocabulary

• Teach associated morphology (root words, affixes)
• Multiple encounters - meaningful & varying contexts

• Investigate semantics (synonyms, homonyms, etc.)

Better a student’s grammatical knowledge, the better their 
reading comprehension.

Readability measures are based on the difficulty of the 
vocabulary and the complexity of the grammar.

Cupples, L. & Holmes, V. M. (1992). Individual differences in syntactic knowledge 
and reading comprehension skill. Journal of Psycholinguistic Research, 21, 249-274.

McQuirter, S. R. (2008). Knowing words: Creating word-rich classrooms. Toronto, 
ON: Nelson Education.

Muter, V., Hulme, C., Snowling, M.J., & Stevenson, J. (2004). Phonemes, Rimes, 
Vocabulary, and Grammatical Skills as Foundations of Early Reading Development: 
Evidence From a Longitudinal Study. Developmental Psychology, (5) 665-681.

Comprehension: 
Teaching Vocabulary

Comprehension: 
Teaching Vocabulary
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Comprehension: 
Teaching Vocabulary

Wright, T.S., & Cervetti, G.N. (2017). A Systematic Review of the Research on 
Vocabulary Instruction that Impacts Text Comprehension. Reading Research 
Quarterly, 52(2), 203–226. doi: 10.1002/rrq.163

Vocabulary instruction should include
• Using the words in sentences
• Associated activities

More impactful than definition or dictionary activities.

Comprehension: 
Teaching Vocabulary

Comprehension: 
Teaching Vocabulary
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  Word Association Activity 

Parts of Speech Activity 
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Comprehension: 
Teaching Vocabulary

Comprehension: 
Teaching Vocabulary

Comprehension: 
Teaching Vocabulary
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Comprehension: 
Teaching Vocabulary

Comprehension: 
Teaching Vocabulary

• Decoding

• Comprehension at word level

Comprehension: 
Vocabulary

• Comprehension at passage level
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• Decoding

• Comprehension at word level

• Comprehension at passage level

Comprehension: 
Background Knowledge

Comprehension: 
Background Knowledge

Kilpatrick, D.A., Byrnes, C., Randall, D., & Isler, L. (2015). How much can the simple 
view of reading explain about typical reading development. Cited in: Kilpatrick, D.A., 
(2015). Essentials of Assessing, Preventing and Overcoming Reading Difficulties.
John Wiley & Sons: New Jersey.

• Typically developing – 50 1st grade, 57 2nd grade

• Wechsler Reading Comprehension test

• Highly significant correlation (r=+.60)

• WISC Information subtest (measures ability to acquire, 
retain & retrieve information)

Comprehension: 
Background Knowledge

• Poor word readers outperform good word readers when they 
know more about the topic.

Kamhi, A.G. (2012). Perspectives on assessing and improving reading 
comprehension. In A.G. Kamhi & H.W. Catts (eds.). Language and reading disabilities 
(3rd ed.). Boston, MA: Pearson

Miller, A. C., & Keenan, J. M. (2009). How Word Reading Skill Impacts Text Memory: 
The Centrality Deficit and How Domain Knowledge Can Compensate. Annals of 
Dyslexia, 59(2), 99–113. http://doi.org/10.1007/s11881-009-0025-x

• Even after controlling for general intelligence, word reading and 
text difficulty.
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Word Read Define
one   

between   

consists   

continuously   

corresponding   

curve   

draws   

variation   

graph   

isolated   

known   

only   

often   

with   

points   

relation   

set   

table   

variable   

values   

making   

the   

are   

of   

to   

show   

if   

 

 

Vocabulary Activity 
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Draw two graphs to illustrate the two concepts and 
explain them in your own words. 
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Comprehension: 
Background Knowledge

• 3,534 high school students

O’Reilly, T., Wang, Z., & Sabatini, J. (2019). How Much Knowledge Is Too Little? 
When a Lack of Knowledge Becomes a Barrier to Comprehension. Psychological 
Science. https://doi.org/10.1177/0956797619862276

• Measured knowledge by assessing specific topic-related words

• Insufficient related knowledge = increased difficulties 
understanding text

• <59% on background knowledge test=poor comprehension.
• >59% on background knowledge test=steep improvement.

Comprehension: 
Background Knowledge

• High-stakes reading tests: “A test for which you are completely 
unprepared – you’ve never studied the material or even attended 
the course.”

Hirsch, E.D., & Pondiscio, R. (2010). There’s no such thing as a reading test: Real 
literacy involves learning about the world, not just letters and sounds. American 
Educator, 34(4), 50-51

• Reading tests, are filled with presumed domain knowledge.
• The content of reading tests should be tied to specific curricular 

content.
• If state’s 4th grade standards includes the circulatory system, 

atoms and molecules, electricity, world geography and Europe in 
the Middle Ages, the American Revolution - The state’s reading 
tests should fiction and nonfiction readings on those topics.

Comprehension: 
Background Knowledge

• Strategies to develop background 
knowledge
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Comprehension: Teaching 
Background Knowledge

Comprehension: Teaching 
Background Knowledge

Personification

Comprehension: Teaching 
Background Knowledge
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Similes & metaphors

Comprehension: Teaching 
Background Knowledge

Idioms

Comprehension: Teaching 
Background Knowledge

Imagery

Comprehension: Teaching 
Background Knowledge
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Comprehension: Teaching 
Background Knowledge

Understanding conventions

Comprehension: Teaching 
Background Knowledge

Understanding conventions

Comprehension: Teaching 
Background Knowledge

Understanding conventions
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Comprehension: Teaching 
Background Knowledge

Understanding conventions

Comprehension: Teaching 
Background Knowledge

Understanding conventions

• Decoding

• Comprehension at word level

• Comprehension at passage level

Comprehension: 
Background Knowledge

• Type of comprehension question
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Last Serny, Flingledobe and Pribin were in Nerdlink 
treppering gloopy caples and cleaming burly greps.  
Suddenly, a ditty strezzle boofed into Flingledobe’s 
tresk.  Pribin glaped and glaped.  
“Oh, Flingledobe,” he chifed. “That ditty strezzle is 
tumming in your grep!” 

 

 

1. When were Flingledobe and Pribin in Nerdlink? 

 

2. What were they cleaming? 
 

3. What boofed into Flingledobe’s desk? 
 

___________________________________________ 
 
4. How did Pribin feel? 
 

5. Do you think Pribin’s response was appropriate? 
Why? What else could he have done? 
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Comprehension:
Question Type

• Strategies to develop inferential and 
evaluative comprehension skills

Comprehension: 
Inferential & Evaluative

• Mental model of the text

 Narratives - identifying key characters & motives

Oakhill, J., Cain, K., & Elbro, C. (2015). Understanding and teaching reading 
comprehension: A handbook. New York, NY: Routledge.

Dig Deeper
Plot, Settings & Characters
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Dig Deeper
Characterisation

Critical Reading
Identifying Emotions

• Mental model of the text

 Narratives - identifying key characters & motives

 Expository text – main idea & argument structure

Oakhill, J., Cain, K., & Elbro, C. (2015). Understanding and teaching reading 
comprehension: A handbook. New York, NY: Routledge.

Comprehension: 
Inferential & Evaluative
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Dig Deeper
Identifying Key Information

Summarising a text in one sentence requires:

• Writing the above information concisely in your own words in 
one sentence.

• Determining the main idea.

• Identifying the key subject or protagonist.

• Determining the key supporting detail.

Dig Deeper
Identifying Key Information
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(1)How do you make a sturdy spider’s web?  (2)First, you need to spin a 
short thread and let it float through the air.  (3)Wait until this thread 
attaches to a twig.  (4)Then spin some longer threads.  (5)Join the 
threads together so the web looks like the spokes of a wheel.  (6)Make 
sure you leave a hole in the centre.  (7)This allows the wind to blow 
through the web.  (8)You can use the web as a trap to catch moths 
and flies.  
 

Who or what is the story about? ____________ 
When did it happen? ___________ 
Where did it happen? ___________ 
What happened? ___________ 
 
EXAMPLE STRUCTURE:  ___________     by ________is about ____________   __________ 
                                                  (Title of text)       (author)             (what/who)              (what) 
  __________________________________________. 
    (more detail – where/when/why) 

 
________________________________________________________ 

________________________________________________________ 

________________________________________________________ 

________________________________________________________ 

________________________________________________________ 

________________________________________________________ 

________________________________________________________ 

________________________________________________________ 

 

The Web by John Smith 
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Graham, S., & Hebert, M. (2010). The Writing to Read: Evidence for How Writing Can 
Improve Reading Report. Carnegie Corporation: New York. 

This analysis and manipulation of the ideas=enhanced comprehension.

• Think about the ideas in the text

• Connect the ideas in the text to their own knowledge, beliefs, and 
experiences

• Organise and integrate the disparate ideas into a coherent 
whole. 

Dig Deeper
Identifying Key Information

Writing about texts requires students to:

Dig Deeper
Identifying Key Information

Identifying key events

Dig Deeper
Identifying Key Information

Ordering key events
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Dig Deeper
Identifying Key Information

Timelines

Dig Deeper
Identifying Key Information

Tables

Dig Deeper
Identifying Key Information

Flow charts

(c) 2020  Dr Lillian Fawcett                              www.crackingtheabccode.com p. 24



Dig Deeper
Identifying Key Information

Venn diagrams

Dig Deeper
Identifying Key Information

Concept maps

Dig Deeper
Identifying Key Information

Concept maps

Schroeder, N.L., Nesbit, J.C., & Anguiano, C.J., & Adesope, O.O. (2018). Studying 
and constructing concept maps: A meta-analysis. Educational Psychology Review. 
On-line First. DOI 10.1007/s10648-017-9403-9

• Utilises dual coding – verbal & visual

• Minimises overload of verbal working memory

• Consolidate multiple references to a single point in space

• Signals superordinate and superordinate semantic relationships

• Simpler to physically construct and more visually accessible to 
poor readers & writers

• Greater elaborative process required to construct
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• Mental model of the text

 Narratives - identifying key characters & motives

 Expository text – argument structure & main idea

Oakhill, J., Cain, K., & Elbro, C. (2015). Understanding and teaching reading 
comprehension: A handbook. New York, NY: Routledge.

• Activate word meaning

 Making sense of word meaning in the context of the text

Comprehension: 
Inferential & Evaluative

Blue: colour, reference to royalty (as in blue blood),
being sad (as in feeling blue) or having an argument.

Oakhill, J., Cain, K., & Elbro, C. (2015). Understanding and teaching reading 
comprehension: A handbook. New York, NY: Routledge.

• Understand and link sentences

Comprehension: 
Inferential & Evaluative

The boy chased the dog after he ate his lunch.
The boy chased the dog before he ate his lunch.

 Words and word order matters

The boy chased the dog. The dog chased the boy.

Ability to identify correct sequence related to comprehension 

Gouldthorp, B., Katsipis, L., & Mueller, C. (2017). An investigation of the role of 
sequencing in children’s reading comprehension. Reading Research Quarterly. 
DOI:10.1002/rrq.186

Dig Deeper
Sequencing

• Identify key events

• Note signal words (first, next, before, after)

• Non-linear accounts

• Remember the order of these events
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1.  Before climbing into his chariot, the competitor checked his 
armour. 

The clue word is:  a) checked         b) into          c) his         d) before

i)  The competitor climbed into his chariot first. 
ii) The competitor checked his armour first. 
iii) Both happened at the same time.

Dig Deeper
Sequencing

• Understand and link sentences

 Words and word order matters

 Complexity 
The cow, that the rat who was chased by the horse 
frightened, jumped.

Oakhill, J., Cain, K., & Elbro, C. (2015). Understanding and teaching reading 
comprehension: A handbook. New York, NY: Routledge.

Comprehension: 
Inferential & Evaluative

Oakhill, J., Cain, K., & Elbro, C. (2015). Understanding and teaching reading 
comprehension: A handbook. New York, NY: Routledge.

• Understand and link sentences

 Words and word order matters

 Complexity 

 Relationship between sentences

Comprehension: 
Inferential & Evaluative

Tom was upset. He didn’t like submitting his assignment late.

Tom was upset. Consequently, he submitted his assignment late.
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There are two stories on this page. Read the sentences. Put the sentences in the order 
that makes sense. Look for words like ‘first’, ‘next’, ‘then’, and ‘finally’. When you 
have numbered the sentences in order from 1 to 4, read the story in that order. If it 
does not make sense, try a new order. 

  
• Next he burned the piles of weed and plowed the field.   _____ 

• Today, Dion cleared the weeds and bushes from his field.  _____ 

• After he had pulled out all the weeds he raked them into piles.  _____ 

• The last job was to sow the corn seeds.  _____ 

Obstacle swimming was a strange Olympic event because 

Obstacle swimming was a strange Olympic event so  

Obstacle swimming was a strange Olympic event but  

Sequencing 

Strange Olympic Events - Conjunctions 

(c) 2020  Dr Lillian Fawcett                              www.crackingtheabccode.com p. 28



Conjunctions: before, after, if, when, although, since, while, unless, 
whenever.

Hochman, J. & Wexler, N. (2017). The Writing Revolution: A Guide to Advanced 
Thinking Through Writing in all Subjects and Grades. Jossey-Bass: CA

Dig Deeper
Relationships Between 

Sentences

Discuss the relationship indicated by the conjunction 

• ‘although’ implies the two phrases contain contradictory 
information

• ‘before’ indicates a chronological order

Identifying cause and effect

Dig Deeper
Relationships Between 

Sentences

Making assumptions

Dig Deeper
Relationships Between 

Sentences
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Oakhill, J., Cain, K., & Elbro, C. (2015). Understanding and teaching reading 
comprehension: A handbook. New York, NY: Routledge.

• Making inferences

 Sue is buying a necklace as a Mother’s Day present

 Sue is buying the necklace at a jewellery shop

 Sue is trying to pay for the necklace using a bankcard
 She doesn’t have sufficient money on her bankcard

Comprehension: 
Inferential & Evaluative

It was Mother’s Day on Sunday. Sue wondered if her mother 
would like a necklace. She gave the jeweller her bankcard, but 
he soon handed back the card, shook his head and said,   
“Payment declined.”

Oakhill, J., Cain, K., & Elbro, C. (2015). Understanding and teaching reading 
comprehension: A handbook. New York, NY: Routledge.

• Comprehension monitoring

Comprehension: 
Inferential & Evaluative

 Skilled readers notice when there is a break in meaning due 
to misread words or misinterpretation

 Draw comparisons between the text and their own knowledge 
and/or values and attitudes 

Dig Deeper
Comprehension Monitoring
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Read all the words in the box. Read the 
story. Try to fit the words from the box 
into the spaces. Put a line through each 
word in the box as you use it. If you 
don’t immediately know the answer, 
leave it out and move to the next word.   

              When you have finished, circle all the 
words you haven’t used in the box. Now read the story again and see if you 
can fill in the words you missed the first time.  

 

The first Olympic __________were held in 776 B.C., 
which __________ about three thousand __________ 
ago. They __________ place in Greece every four years 
in August. To begin with there were only running 
__________. Then other events like __________and 
chariot racing, boxing __________wrestling were added. 
__________were not allowed to __________ in any of 
the events and married women __________not even 
allowed to watch __________Olympic Games. The 
modern Olympics were started by __________ French 
man in 1896. Today the Olympic Games are the largest 
sporting event in the __________.   
 

* verb=doing word * subject=who or what the sentence is about 
 
* noun=naming word * conjunction=joins words, phrases or sentences 
 
* articles=are used in front of a noun to tell us if it is something specific (the) or 
   something general (a/an) 

took     is     world     horse     and     years     the     a     
women     compete     races     were     Games 

(First Olympic what? Need a noun.) 

(Need a verb.) 

(Three thousand what? Need a noun.) 

(Running what? Need a noun.) (Like what?  Need a noun.) 

(Were not allowed to do what? Need a verb.) 

(Olympic Games is a noun.  What can you put in front of nouns?) 

(‘The’ is used in front of nouns. Where are the Olympic Games the largest event?) 

(Need a conjunction to join the two ideas together.) 

(Who is this sentence about? Need a subject.) 

(Need the verb to be.)

(Need the verb to be.) 

(French man is a noun.  What can you put in front of nouns?) 
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Dig Deeper
Comprehension Monitoring

Cloze exercises

Cloze exercises:

• Require knowledge and understanding of the reading 
process

• Help extend vocabulary 

• Encourage self-monitor of text meaning 

• Encourage critical and analytical interpretation of the text

Dig Deeper
Comprehension Monitoring

Following direction

Dig Deeper
Comprehension Monitoring
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Following direction

Dig Deeper
Comprehension Monitoring

Following direction

Dig Deeper
Comprehension Monitoring

Following direction

Dig Deeper
Comprehension Monitoring
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Following direction

Dig Deeper
Comprehension Monitoring

Does it make sense?

Dig Deeper
Comprehension Monitoring

Relevant vs irrelevant

Dig Deeper
Comprehension Monitoring
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Consistent vs inconsistent

Dig Deeper
Comprehension Monitoring

Valid vs invalid

Dig Deeper
Comprehension Monitoring

1. All boys are male. Stefan is a boy. Consequently, Stefan is a 
male.

2. Birds lay eggs. A toucan is a bird. Therefore, a toucan can fly.

3. All horses have four legs. All dogs have four legs. 
Consequently, it can be assumed all dogs are horses.

Making predictions

Dig Deeper
Comprehension Monitoring
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Asking questions

Dig Deeper
Comprehension Monitoring

Ness, M. (2016). When readers ask questions: Inquiry-based reading instruction. The 
Reading Teacher 70(2), 189-196.

Dig Deeper
Comprehension Monitoring

Generating questions=improved reading comprehension:

• Requires focused reading

• Requires deeper interaction

• Builds students’ critical thinking skills

• Improves students’ retention of information.

• Helps students understand how questions are created and 
therefore where to look for information when answering 
questions

Hirsch, E. D. (2003). Reading comprehension requires knowledge-of words and the 
world. American Educator, 27(1), 10-13.

Willingham, D. (2015). Can reading comprehension be taught? Retrieved from 
https://www.washingtonpost.com/news/answer-sheet/wp/2015/04/28/can-reading-
comprehension-be-taught/

Dig Deeper
Comprehension Monitoring

Reading comprehension strategies boost reading comprehension

• Outcome of 10 sessions was the same as 50
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Berkeley, S., & Larsen, A. (2018). Fostering self-regulation of students with learning 
disabilities: Insights from 30 years of reading comprehension intervention research. 
Learning Disabilities Research & Practice, 00(0), 1–12.

Dig Deeper
Comprehension Monitoring

Teach self-regulation strategies (e.g., think aloud)

• ‘See’ the steps in the strategy

• Learn why the strategy is useful

• Learn when to use the strategy

• Over practice & multiple opportunities

• Comprehension at word level

• Comprehension at passage level

Comprehension:
Other Factors

• Type of comprehension question

• Decoding Oral
Language

Comprehension: 
Oral Language

Hulme, C., Nash, H., Gooch, D., Lervåg, A., & Snowling, M. (2015). The Foundations 
of Literacy Development in Children at Familial Risk of Dyslexia. Psychological 
Science 26 (12), 1877 – 1886: https://doi.org/10.1177/0956797615603702

• Longitudinal study of 245 children recruited at 3-4 years of age
 Typically developing
 Familial risk of dyslexia
 Language impairment only
 Language impairment & familial risk of dyslexia

• Data collected once a year for five years
 Two before formal school entry (3/4 and 4/5 years)
 Three after school entry (4/5 to 7/9 years)
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Comprehension: 
Oral Language

Hulme, C., Nash, H., Gooch, D., Lervåg, A., & Snowling, M. (2015). The Foundations 
of Literacy Development in Children at Familial Risk of Dyslexia. Psychological 
Science 26 (12), 1877 – 1886: https://doi.org/10.1177/0956797615603702

• Reading comprehension at 8½ years was predicted by
 language skills at 3½ years. 

• Predictive relationships were similar in both typically developing 
children and those at risk of literacy difficulties.

Comprehension: 
Oral Language

Hulme, C., Nash, H., Gooch, D., Lervåg, A., & Snowling, M. (2015). The Foundations 
of Literacy Development in Children at Familial Risk of Dyslexia. Psychological 
Science 26 (12), 1877 – 1886: https://doi.org/10.1177/0956797615603702

• Poor oral language – rely on ineffective strategies (e.g., picture 
cues and guessing)

• Ineffective strategies – literacy learning difficulties – spiralling 
downward trend

• Good vocabulary understanding – experience reading success –
greater exposure to diverse genres, vocabulary, elaborate 
syntactic structures

Comprehension: 
Oral Language

Fricke, S., Bowyer-Crane, C., Haley, A. J., Hulme, C., & Snowling, M. J. (2013). 
Efficacy of language intervention in the early years. Journal of Child Psychology and 
Psychiatry, and Allied Disciplines, 54(3), 280–290. http://doi.org/10.1111/jcpp.12010

• 180  pre-school children identified as having language difficulties 
were randomly allocated to a 30 week language intervention or 
waiting control group. 

• Children were assessed pre-intervention, post-intervention and 
after a 6 month delay

• Improvements in oral language skills generalised to higher 
performance on measures of reading comprehension
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ComprehensionThe Cognitive Foundations 
Framework

Hoover, W. A., & Tunmer, W. E. (2019). The cognitive foundations of reading and its 
acquisition: A framework for connecting teaching and reading. Australian Journal of 
Learning Difficulties. DOI: 10.1080/19404158.2019.1614081 

• Comprehension at word level

• Comprehension at passage level

Comprehension:
Other Factors

• Type of comprehension question

• Decoding

Working
Memory

Oral
Language

Comprehension: 
Memory

Oakhill, J., Cain, K., & Elbro, C. (2015). Understanding and teaching reading 
comprehension: A handbook. New York, NY: Routledge.

• Long-term memory

• Working memory

 Rapid recognition of letter string as a meaningful word
 Meaning of words
 Background information

 Decode unfamiliar words
 Understand strings of words
 Integrate information contained in multiple sentences
 Monitoring comprehension
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Comprehension: 
Memory

Hamilton, S., Freed, E., & Long, D. (2016). Word-Decoding Skill Interacts With 
Working Memory Capacity to Influence Inference Generation During Reading. 
Reading Research Quarterly, 51(4), 391–402. doi: 10.1002/rrq.148

• Participants with poor working memory & slow decoding skills
 Slower to respond to pseudo word vs real word passages

• Performed better on real vs pseudo word passages.
 Real words already stored in long-term memory

• Slow decoders with high working memory capacity 
 No difference between the real and pseudo word passages.

• Proficient adult readers – inference making task on passages 
containing real words vs pseudo words.

Comprehension: 
Memory

Hamilton, S., Freed, E., & Long, D. (2016). Word-Decoding Skill Interacts With 
Working Memory Capacity to Influence Inference Generation During Reading. 
Reading Research Quarterly, 51(4), 391–402. doi: 10.1002/rrq.148

 Having a good working memory compensates for poor decoding 
skills.

 More mental energy to decoding=reduced capacity to engage in 
high-level comprehension

Comprehension: 
Memory

Clark, R., Kirschner, P. & Sweller, J. (2012) Putting students on the path to learning: 
The case for fully guided instruction. American Educator. 36 (1), 6-11: 
https://files.eric.ed.gov/fulltext/EJ971752.pdf

The limitations of working-memory only applies to new information. 

 Information held in long-term memory can quickly be extracted as 
required.

 This reduces load on working memory.

 Goal should be to add to students’ long-term memory data base

(c) 2020  Dr Lillian Fawcett                              www.crackingtheabccode.com p. 40



• Interest in reading & a belief in the value of reading

• Richness of the home literacy environment

Comprehension:
Other Factors

• Quality of instruction

• Motivation to learn to read

Hoover, W. A., & Tunmer, W. E. (2019). The cognitive foundations of reading and its 
acquisition: A framework for connecting teaching and reading. Australian Journal of 
Learning Difficulties. DOI: 10.1080/19404158.2019.1614081 

Comprehension

• What are we 
testing?

Assessments

Assessments

No oral reading
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Assessments

Time Limits

Assessments

Not allowed to look back into the text

Assessments

Errors not corrected
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Assessments

Cloze

Assessments

Assessments

1. On what day did the parcel arrive?
2. How do you know that Jane and Peter 

were not expecting the parcel?
3. Who undid the string?
4. How do you know that the parcel came 

from another country?
5. Who sent the parcel?
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Assessments

• Don’t just look at the statistical 
score

• Analyse

• Relevant intervention

www.crackingtheabccode.com

Reading for Comprehension
Questions????
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Item Units      Unit Cost Total 
Multisensory Reading Level 1  $27.50  
Multisensory Reading Level 2A  $55.00  
Multisensory Reading Level 2B  $55.00  
Multisensory Reading Level 3A  $77.00  
Multisensory Reading Level 3B  $55.00  
Multisensory Reading Level 3C  $55.00  
Multisensory Reading Level 4  $77.00  
    
Reading for Comprehension    1   2   3   4   5   $55.00 each  
Reading for Comprehension    6   7   8   9   10  $55.00 each  
    
Editing Level 1  (Links with Level 2B)  $27.50  
Editing Level 2  (Links with Level 3A)  $27.50  
Editing Level 3  (Links with Level 3B)   $27.50  
Editing Level 4  (Links with Level 3C)   $27.50  
    
High Frequency Words Multisensory Spelling Book   $49.50  
Multisensory Spelling Level C D E F G H I J  $33.00 each  
Multisensory Spelling Level K L M N O P Q  $33.00 each  
    
Rules Rule  $33.00  
Rules Rule Level 1  $16.50  
Rules Rule Level 2  $16.50  
Rules Rule Level 3  $22.00  
Rules Rule Level 4  $22.00  
    
Spelling Rules Posters Black &White OR Coloured pdf    $55.00  
Grapheme Posters Black & White OR Coloured pdf  $55.00  
    
Sound Hearing  $16.50  
    
Introduction to Writing Creatively                                                                     $27.50    
Writing Creatively  $27.50  
Introduction to Writing Persuasively                                                                  $27.50    
Writing Persuasively  $27.50  
    
Learn to Read Series (20 books)  $253.00  
Learn to Read Individual Books  $14.30 each  
Learn to Read Workbooks-pdf  (single use)  $55.00  
    
TJ Tales: A Surprise for Mum, Turn it Around, Can I help,  
A Nose for Tom, TJ’s Code 

 $16.50 each  

    
Pdf downloadable games/activities   $5.50 each  
    

Many of the books are also available in a photocopiable version for schools and teachers 

 

     Price List 
     July  2020 

PLEASE NOTE:  All items can be ordered via the website but will accrue a postage and handling fee. 
 

                                             www.crackingtheabccode.com  
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